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Digital resources 
The following items are available on Cambridge GO. For more information on how  
to access and use your digital resource, please see inside front cover.
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Language awareness
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Letter for parents

Lesson plan template

Curriculum framework correlation
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Workbook answers
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You can download the following resources for each unit:
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INTRODUCTION

 Introduction
Welcome to the new edition of our Cambridge Global English series. 

Since its launch, the series has been used by teachers and learners in over 100 countries for teaching 
the Cambridge International English as a Second Language curriculum framework.

This exciting new edition has been designed by talking to Global English teachers all over the world. 
We have worked hard to understand your needs and challenges, and then carefully designed and 
tested the best ways of meeting them. 

As a result of this research, we’ve made some important changes to the series, whilst retaining the 
international and cross-curricular elements which you told us you valued. This Teacher’s Resource 
has been carefully redesigned to make it easier for you to plan and teach the course. It is available in 
print for all Stages.

The series still has extensive digital and online support, including Digital Classroom which lets  
you share books with your class and play videos and audio. This Teacher’s Resource also offers 
additional materials, including tests, available to download from Cambridge GO. (For more 
information on how to access and use your digital resource, please see inside front cover.) 

The series uses successful teaching approaches like active learning and metacognition  
and takes a 21st Century Skills approach, with a focus on developing critical thinking skills.  
This Teacher’s Resource gives you full guidance on how to integrate them into your classroom. 

Formative assessment opportunities help you to get to know your learners better, with clear learning 
intentions and success criteria as well as an array of assessment techniques, including advice on self  
and peer assessment. 

Clear, consistent differentiation ensures that all learners are able to progress in the course with tiered 
activities, differentiated worksheets, open-ended project tasks and advice about supporting learners’ 
different needs.

All our resources are written for teachers and learners who use English as a second or additional 
language. In this edition of Global English we focus on four aspects of language:

• there is more grammar presentation and practice in the Workbook and on the Digital Classroom

• we have introduced scaffolded writing lessons with models of a range of text types

• we have retained the literature lessons

•  and we have worked to ease the transition between stages, especially between primary and 
secondary.

We hope you enjoy using this course. 

Eddie Rippeth

Head of Primary and Lower Secondary Publishing, Cambridge University Press

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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CAMBRIDGE GLOBAL ENGLISH 1: TEACHER’S RESOURCE 

 How to use this series

The Learner’s Book is designed for learners to use
in class with guidance from the teacher. It offers
full coverage of the curriculum framework. The
cross-curricular content supports success across the
curriculum, with an international outlook. There is a
focus on critical thinking, reading and writing skills
with a literature section in every unit and a scaffolded
approach the development of written skills, with model
texts. End of unit projects provide opportunities for
formative assessment and differentiation so that you
can support each individual learners’ needs.

The write-in Workbook offers 
opportunities to help learners 
consolidate what they have learned in 
the Learner’s Book and is ideal for use 
in class or as homework. It provides 
grammar presentations and plenty of 
differentiated grammar practice at three 
tiers so that learners have choice and 
can support or extend their learning, as 
required. Activities based on Cambridge 
Learner Corpus data give unique insight 
into common errors made by learners. 

With international cross-curricular topics, from nature and sport to cities and music, 
the series helps your class develop the skills to study across the curriculum in 
English. Packed with songs, stickers and literature, the course helps your learners 
become confident communicators. Reading, chanting and supported writing 
activities help your learners develop their phonics knowledge, while tip boxes help 
with language and skills. Each unit ends with a ‘Project Challenge’ where learners 
work together on cross-curricular projects like a treasure hunt or poster, developing 
collaboration and critical thinking skills. Answers to learner’s activities can be found 
in the teacher’s resource.

Cambridge Global English  

•  The ‘Getting started’ feature at the start of each session gets your learners 
thinking and talking about what they already know

•  Vocabulary boxes highlight important topic-specific words
•  ‘Language detective’ provides clear, learner-friendly explanations of key 

grammar rules
•  ‘Look what I can do’ and ‘Check your progress’ sections in each unit help your 

learners reflect on what they have learnt.

Access audio files in the digital learner’s book, teacher’s resource or 
Digital Classroom. You’ll find videos in Digital Classroom.

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

CAMBRIDGE

Global English

Learner’s Book 1
Elly Schottman & Caroline Linse

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides support as part of a set of 
resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide

CAMBRIDGE

With varied activities – including quizzes, colouring and completing sentences – 
these workbooks help your learners practise and consolidate what they have learnt. 
The activities also support the reading, writing and Use of English strands of the 
Cambridge English as a Second Language Primary curriculum framework. This 
new edition provides more grammar practice with a short grammar presentation, 
followed by activities differentiated into three tiers: Focus, Practice and Challenge. 
Ideal for use in the classroom or for homework.

Cambridge Global English 

•  Process writing pages consolidate your learners’ knowledge of text types 
including literature 

•  Three-tiered grammar exercises offer practice opportunities to suit the needs 
of every learner

•  Varied activity types keep learners interested
•  Write-in for ease of use
•  Answers for all activities can be found in the accompanying teacher’s resource

For more information on how to access and use your digital resource, 
please see inside front cover.

Registered Cambridge International Schools benefit from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to find out more.

Global English

Workbook 1
Elly Schottman, Caroline Linse 

& Paul Drury

Digital accessSecond edition

Completely Cambridge

Cambridge University Press works with Cambridge
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks
and digital resources that support Cambridge Teachers
and encourage Cambridge Learners worldwide.

To find out more visit 
cambridge.org/cambridge-international

This resource is endorsed by
Cambridge Assessment International Education

✓ Provides learner support as part of a set 
of resources for the Cambridge Primary 
English as a Second Language curriculum 
framework (0057) from 2020

✓ Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide
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HOW TO USE THIS SERIES

The Digital Classroom is for teachers to use at the front 
of the class. It includes digital versions of the Learner’s 
Book and Workbook, complete with pop-up answers, 
helping you give instructions easily and check answers. 
Zoom in, highlight and annotate text, and support 
better learning with videos, grammar slideshows and 
interactive activities.

In the print Teacher’s Resource you’ll fi nd everything 
you need to deliver the course, including teaching ideas, 
answers and differentiation and formative assessment 
support. Each Teacher’s Resource includes:

• A print book with detailed teaching notes for 
each topic.

• A digital edition with all the material from 
the book plus editable unit and progress tests, 
differentiated worksheets and communicative 
games.

CAMBRIDGE

Digital Classroom 1

Global English

Digital Classroom 1

A letter to parents, explaining the course, is available to download 
from Cambridge GO (as part of this Teacher's Resource).

CAMBRIDGE

With everything you need to plan and run your lessons, this teacher’s resource 
helps you get the most out of the series. You’ll � nd starter activities and additional 
lesson ideas not included in the student’s books, as well as answers for all activities. 
There are clearly identi� ed assessment and differentiation ideas to help you meet 
all your learners’ needs. Includes access to photocopiable games and activities for 
additional differentiation and further language development in the accompanying 
digital resource. Every unit includes a test to help you understand where your 
learners are on their journey.

Cambridge Global English  

✓  Supports the full Cambridge IGCSE and 
O Level Additional Mathematics syllabuses 
(0606/4037) for examination from 2020

✓   Has passed Cambridge International’s 
rigorous quality-assurance process

✓ Developed by subject experts

✓ For Cambridge schools worldwide

Completely Cambridge

Cambridge University Press works with Cambridge 
Assessment International Education and experienced 
authors to produce high-quality endorsed textbooks 
and digital resources that support Cambridge teachers 
and encourage Cambridge learners worldwide.

To � nd out more visit cambridge.org/
cambridge-international  

•  The ‘Teaching skills focus’ helps you develop your own teaching style and bring 
active learning, assessment for learning and differentiation into your classroom

•  ‘Common misconceptions’ highlight areas that learners frequently � nd 
challenging and show you how to overcome them

•  The lesson plan for each topic show you how your lessons link to the Cambridge 
English as a Second Language curriculum framework

•  Downloadable progress and unit tests, with answers, provide ready-made 
assessment opportunities

For more information on how to access and use your digital resource, 
please see inside front cover.

Registered Cambridge International Schools bene� t from high-quality programmes, 
assessments and a wide range of support so that teachers can effectively deliver 
Cambridge Primary.

Visit www.cambridgeinternational.org/primary to � nd out more.

Global English

Digital AccessSecond edition

Teacher’s Resource 1 
Annie Altamirano with Helen Tiliouine, 

Elly Schottman & Caroline Linse
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 How to use this 
Teacher’s Resource
This Teacher’s Resource contains both general guidance and teaching notes that help you to deliver 
the content in our Cambridge Global English resources. Some of the material is provided as 
downloadable files, available on Cambridge GO. (For more information about how to access and 
use your digital resource, please see inside front cover.) See the Contents page for details of all the 
material available to you, both in this book and through Cambridge GO.

Teaching notes
This book provides teaching notes for each unit of the Learner’s Book and Workbook.  
Each set of teaching notes contains the following features to help you deliver the unit.  

The Unit plan summarises the lessons covered in the unit, including the number of learning hours 
recommended for the lesson, an outline of the learning content and the Cambridge resources that 
can be used to deliver the lesson. 

Lesson Approximate 
number of 
learning hours

Outline of 
learning content

Learning 
objective

Resources

1  What do we 
do at school?

1.25–1.5 Say the names 
of things in the 
classroom.

1Lm.01 
1Ld.03 
1Sc.01 
1Rd.03

Learner’s Book Lesson 1.1
Workbook Lesson 1.1
Digital Classroom:
Activity – What’s at school?

The Background knowledge feature provides  
information which helps the teacher to  
familiarise themselves with the cross-curricular  
and international content in the unit.

Learners’ prior knowledge can be informally  
assessed through the Getting started feature in the  
Learner’s Book.

The Teaching skills focus feature covers a teaching skill  
and suggests how to implement it in the unit.

BACKGROUND KNOWLEDGE

It is useful to have a good understanding of a range 
different literary genres (historical fiction, traditional 
folk and fairy tales and myths, science fiction, 
mystery stories, fantasy fiction, adventure stories, 
etc.). 

TEACHING SKILLS FOCUS

The challenge with active learning is to stop yourself 
telling learners things that they could discover for 
themselves.  

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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HOW TO USE THIS TEACHER’S RESOURCE

Reflecting the Learner’s Book, each unit consists of multiple lessons. 

At the start of each lesson, the Learning plan table includes the learning objectives, learning 
intentions and success criteria that are covered in the lesson.

It can be helpful to share learning intentions and success criteria with your learners at the start  
of a lesson so that they can begin to take responsibility for their own learning

There are often common misconceptions associated with particular grammar points. These are listed, 
along with suggestions for identifying evidence of the misconceptions in your class and suggestions 
for how to overcome them. At Cambridge University Press, we have unique access to the Cambridge 
Learner Corpus to help us identify common errors for key language groups. 

For each lesson, there is a selection of starter ideas, main teaching ideas and plenary ideas.  
You can pick out individual ideas and mix and match them depending on the needs of your 
class. The activities include suggestions for how they can be differentiated or used for assessment. 
Homework ideas are also provided.

Starter ideas
Guessing game (5 minutes)
• Play a guessing game to revise classroom objects. 

Divide the class into two groups. Begin to draw 
a picture on the board, e.g. a computer, and ask: 
What’s this? The first group that gives a correct 
answer in the fewest attempts gets a point.

Main teaching ideas
1 Read the colour words (10 minutes)

• Ask learners to sit in a circle, and place a 
collection of coloured objects in the middle. 
Say: Put your hand on something (red). 
Learners put their hands on the object.

• Ask the class to open the Learner’s Book at 
page 20. Ask learners to look at the images 
of the red ruler and the blue book. Learners 
point to each as they read the captions 
aloud. Say: Ask learners to look around 
their classroom. Say: Name something that 
is (blue/red). Write learners’ contributions 
on the board.

• Focus on the list of colour words and ask 
the class to find an object of each colour. 
They point at it or hold it and say, e.g. a 
yellow book.

LEARNING PLAN

Learning objective Learning intentions Success criteria

1Lm.01, 1Ld.03, 
1Ld.05

• Listening: Listen to a poem, listen to a 
dialogue, listen for detail.

• Learners can talk about 
classroom objects. 

Misconception How to identify How to overcome

Confusing his and her Circle the word and ask, e.g. Is 
Michael a boy or a girl? Elicit the 
answer.

Say, for example, What word do we 
use for a boy? And for a girl? If the 
learners can’t remember, add (for 
example) Do we use her or his? Elicit 
the answer and ask the learners to 
provide additional examples.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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The Language background feature contains information  
to help you present the grammar in the unit.

 
 

The Cross-curricular links feature provides suggestions  
for linking to other subject areas.

 Differentiation ideas: This feature provides suggestions for how activities can be differentiated  
to suit the needs of your class.

 Critical thinking opportunities: This feature provides suggestions for embedding critical thinking 
and other 21st century skills into your teaching and learning.

 Assessment idea: This feature highlights opportunities for formative assessment during  
your teaching. 

 Digital Classroom: If  you have access to Digital Classroom, these links will suggest  
when to use the various multimedia enhancements and interactive activities.

Answers: Answers to Learner's Book and Workbook exercises can be found integrated  
within the lesson plans and Learner's Book and Workbook answer keys are also  
available to download.

LANGUAGE BACKGROUND

• For many learners with different L1s, the 
present simple tense can be difficult to learn. 
It is important to make sure they understand 
that it is used to describe routines, habits and 
daily activities.

CROSS-CURRICULAR LINKS

PE: Generate more ideas around the topic: What 
other games can you play with a ball? Remind learners 
of sports or ball games they may play in PE.

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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HOW TO USE THIS TEACHER’S RESOURCE

Digital resources to download
This Teacher’s Resource includes a range of digital materials that you can download from 
Cambridge GO. (For more information about how to access and use your digital resource, please see 
inside front cover.) This icon  indicates material that is available from Cambridge GO.

Helpful documents for planning include:

• Letter for parents: a template letter for parents, introducing the Cambridge Global English resources. 

• Lesson plan template: a Word document that you can use for planning your lessons. Examples of 
completed lesson plans are also provided.

• Curriculum framework correlation: a table showing how the Cambridge Global English resources 
map to the Cambridge English as a Second Language curriculum framework.

• Scheme of work: a suggested scheme of work that you can use to plan teaching throughout the year.

Each unit includes:

• Photocopiable resources: these can include communicative language game, templates and any 
other materials that support the learning objectives of the unit.   

• End-of-unit quizzes: these provide quick checks of the learner’s understanding of the concepts 
covered in the unit. Answers are provided. Advice on using these tests formatively is given in the 
Assessment for Learning section of this Teacher’s Resource.

• Self-evaluation checklists: checklists for learners to use to evaluate their writing and project work.

Additionally, the Teacher’s Resource includes:

• Progress test 1: a test to use at the beginning of the year to discover the level that learners are 
working at. The results of this test can inform your planning. 

• Progress test 2: a test to use after learners have studied all units in the Learner’s Book. You can 
use this test to check whether there are areas that you need to go over again, and to help inform 
your planning for the next year. 

• Progress report: a document to help you formatively assess your classes’ progress against the 
learning objectives.

• Audioscripts: available as downloadable files.

• Answers to Learner’s Book questions
• Answers to Workbook questions
• Wordlists: an editable list of key vocabulary for each unit.

In addition, you can find more detailed information about teaching approaches. 

Audio is available for download from Cambridge GO (as part of this Teacher’s Resource and as part 
of the digital resources for the Learner’s Book and Workbook).

Video is available through the Digital Classroom. 

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.
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GLOBAL ENGLISH STAGE 1 PHOTOCOPIABLE: PROGRESS QUIZ 1

Cambridge Global English – Helen Tiliouine © Cambridge University Press 2021

1

Name ___________________________________ Date _____________

Progress Quiz 1

Vocabulary 1Match the pictures and words.Example:

bananas

1

pink

2

yellow

3

bicycle

4

green

5

head

GLOBAL ENGLISH STAGE 1 PHOTOCOPIABLE 1: WRITER’S CHECKLIST UNITS 2–9

Name ___________________________________  Date _____________

Cambridge Global English – Elly Schottman and Caroline Linse © Cambridge University Press 2021 1

Photocopiable 1 – Writer’s checklist

A name of a person or place begins with a capital letter.

Tanya          Mr Kim          England

The word I is always written with a capital I.

Look, I can jump!

The first word of a sentence begins with a capital letter.

This is a book.

Most sentences end with a full stop.

My name is Tony.

A question ends with a question mark.

What is your name?

Remember to use he and his when you talk or write about a boy.

This is my friend.          

He is a boy.         

His name is Bill.

Remember to use she and her when you talk or write about a girl.

This is my friend.

She is a girl.

Her name is Roisin.

GLOBAL ENGLISH STAGE

___________________________Vocabulary 1
pictures and words.

Name ___________________________________  Date _____________

Writer’s checklist

A name of a person or place begins with a capital letter.

GLOBAL ENGLISH STAGE 1 PHOTOCOPIABLE: UNIT 1 QUIZ

Cambridge Global English – Helen Tiliouine © Cambridge University Press 2021
1

Name ___________________________________ Date _____________

Unit 1 Quiz
Vocabulary
What's in the classroom?
Look at the picture. Write  or  .

A name of a person or place begins with a capital letter.

A name of a person or place begins with a capital letter.

Mr Kim 

is always written with a capital I.

Look, I can jump!

The first word of a sentence begins with a capital letter.

Most sentences end with a full stop.

My name is Tony.

A question ends with a question mark.

is your name?

Remember to use 

Remember to use 

GLOBAL ENGLISH STAGE 1 PHOTOCOPIABLE: PROGRESS QUIZ 1
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Grammar 1
Match the questions and answers.

Example:

         What’s your name?
                  Yogurt and
                  fruit.

6
       What’s your favourite

                  colour?                   Six.

7
      What do you eat for

                 breakfast?                   Yes, I can.

8
      How many beds are

                 there in your house?                   Purple.

9
     Do you help your mum

                 and dad?                   Adam.

10      Can you catch a ball?                   Yes, I do.

© Cambridge University Press 2021

head

What’s your favourite

What do you eat for

How many beds are
there in your house?

Do you help your mum

Can you catch a ball?

GLOBAL ENGLISH STAGE 1 PHOTOCOPIABLE: PROGRESS QUIZ 1
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4

Reading and writing 1Look at the picture. Write yes or no.

Examples:
       There are two children.

     yes     
      The girl has a pencil.

    no      
16    There is a ball on a chair.

                  
17    The girl has a brown computer.                   

18    There are five pencils.
                  

19    The boy has a white ruler.
                  

20    There is a book next to the computer.                   
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Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.

DRAFT



15

We are working with Cambridge Assessment International Education towards endorsement of this title.We are working with Cambridge Assessment International Education towards endorsement of this title.

ABOUT THE CURRICULUM FRAMEWORK

 About the curriculum 
framework
The information in this section is based on the Cambridge Primary and Lower Secondary English as a 
Second Language curriculum frameworks from 2020. You should always refer to the appropriate curriculum 
framework document for the year of your learners’ examination to confirm the details and for more 
information. Visit www.cambridgeinternational.org/primary to find out more.

The Cambridge Primary and Lower Secondary English as a Second Language curriculum frameworks 
from 2020 are designed to enable young learners from an ESL background (who speak little or no English 
at home) to communicate effectively and with confidence in English. Children are not expected to have any 
experience of English before they start Stage 1. The curriculum frameworks involve developing the skills 
to access and understand a wide range of information, media and texts. It achieves this by focussing on 
active learning, developing critical thinking skills and intellectual engagement with a range of topics.

Further to this, the curriculum frameworks aim to develop learners’ curiosity about other 
languages and cultures, and to build the learners' confidence as successful language learners, able to 
communicate effectively and to enjoy reading a variety of texts with confidence.

The curriculum frameworks support teachers by providing an integrated approach to planning and 
teaching to develop effective communication skills in English. The five strands, and their respective 
learning objectives, work together to support the development of knowledge, skills and understanding in:

• Reading

• Writing

• Use of English

• Listening

• Speaking.

The updated curriculum frameworks do not alter any of these fundamental aspects of the original 
curriculum frameworks, but there are some important changes. For example, there is a new sub-strand 
of learning objectives within the Speaking strand, with new learning objectives to help support learners 
to achieve fluency and accuracy of pronunciation. The curriculum frameworks are also underpinned by 
greater integration of metacognitive development and strategies within lessons. A further focus of the 
updates has been to ensure learning objectives are written in a concise, clear and consistent manner, to 
support teachers in applying the curriculum framework to their own planning.

 About the assessment
Information concerning the assessment of the Cambridge Primary and Lower Secondary English as a Second 
Language curriculum frameworks is available on the Cambridge Assessment International Education website:  
www.cambridgeassessment.org. 

This set of resources has been endorsed by Cambridge Assessment International Education following a rigorous 
review process. The endorsement means the content is suitable for supporting teaching and learning required by the 
curriculum frameworks.
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 Approaches to 
teaching and learning
The following are the teaching approaches underpinning our course content and how we understand 
and define them.  

Active learning
Active learning is a teaching approach that places student learning at its centre. It focuses on how 
students learn, not just on what they learn. We, as teachers, need to encourage learners to ‘think 
hard’, rather than passively receive information. Active learning encourages learners to take 
responsibility for their learning and supports them in becoming independent and confident learners 
in school and beyond.

Assessment for Learning
Assessment for Learning (AfL) is a teaching approach that generates feedback which can be used 
to improve learners’ performance. Learners become more involved in the learning process and, 
from this, gain confidence in what they are expected to learn and to what standard. We, as teachers, 
gain insights into a learner’s level of understanding of a particular concept or topic, which helps to 
inform how we support their progression.

Differentiation
Differentiation is usually presented as a teaching approach where teachers think of learners as 
individuals and learning as a personalised process. Whilst precise definitions can vary, typically the 
core aim of differentiation is viewed as ensuring that all learners, no matter their ability, interest or 
context, make progress towards their learning intentions. It is about using different approaches and 
appreciating the differences in learners to help them make progress. Teachers therefore need to be 
responsive, and willing and able to adapt their teaching to meet the needs of their learners. 

Language awareness
For many learners, English is an additional language. It might be their second or perhaps their third 
language. Depending on the school context, students might be learning all or just some of their 
subjects through English.

For all learners, regardless of whether they are learning through their first language or an additional 
language, language is a vehicle for learning. It is through language that students access the learning 
intentions of the lesson and communicate their ideas. It is our responsibility, as teachers, to ensure 
that language doesn’t present a barrier to learning.
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APPROACHES TO TEACHING AND LEARNING

Metacognition
Metacognition describes the processes involved when learners plan, monitor, evaluate and make 
changes to their own learning behaviours. These processes help learners to think about their 
own learning more explicitly and ensure that they are able to meet a learning goal that they have 
identified themselves or that we, as teachers, have set.

Skills for Life
How do we prepare learners to succeed in a fast-changing world? To collaborate with people  
from around the globe? To create innovation as technology increasingly takes over routine work?  
To use advanced thinking skills in the face of more complex challenges? To show resilience in the 
face of constant change? At Cambridge, we are responding to educators who have asked for a 
way to understand how all these different approaches to life skills and competencies relate to their 
teaching. We have grouped these skills into six main Areas of Competency that can be incorporated 
into teaching, and have examined the different stages of the learning journey and how these 
competencies vary across each stage.  

These six key areas are: 

• Creativity – finding new ways of doing things, and solutions to problems

• Collaboration – the ability to work well with others 

• Communication – speaking and presenting confidently and participating effectively in meetings 

• Critical thinking –  evaluating what is heard or read, and linking ideas constructively

• Learning to learn – developing the skills to learn more effectively 

• Social responsibilities – contributing to social groups, and being able to talk to and work with 
people from other cultures. 

Cambridge learner and teacher attributes 
This course helps develop the following Cambridge learner and teacher attributes. 

Cambridge learners Cambridge teachers

Confident in working with information and 
ideas – their own and those of others.

Confident in teaching their subject and 
engaging each student in learning. 

Responsible for themselves, responsive to 
and respectful of others. 

Responsible for themselves, responsive to 
and respectful of others. 

Reflective as learners, developing their ability 
to learn. 

Reflective as learners themselves, developing 
their practice. 

Innovative and equipped for new and future 
challenges. 

Innovative and equipped for new and future 
challenges. 

Engaged intellectually and socially, ready to 
make a difference.

Engaged intellectually, professionally and 
socially, ready to make a difference. 

Reproduced from Developing the Cambridge learner attributes with permission from  
Cambridge Assessment International Education.

More information about these approaches to teaching and learning is available to download from  
Cambridge GO (as part of this Teacher's Resource).
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 Setting up for success
Our aim is to support better learning in the classroom with resources that allow for increased learner 
autonomy while supporting teachers to facilitate student learning. Through an active learning 
approach of enquiry-led tasks, open-ended questions and opportunities to externalise thinking  
in a variety of ways, learners will develop analysis, evaluation and problem-solving skills. 

Some ideas to consider to encourage an active learning environment are as follows: 

• Set up seating to make group work easy.

• Create classroom routines to help learners to transition between different types of activity 
efficiently, e.g. move from pair work to listening to the teacher to independent work. 

• Source mini-whiteboards, which allow you to get feedback from all learners rapidly.

• Start a portfolio for each learner, keeping key pieces of work to show progress at  
parent–teacher days. 

• Have a display area with learner work and vocab flashcards.

Planning for active learning
We recommend the following approach to planning. A blank Lesson Plan Template is available  
to download to help with this approach.

1 Plan learning intentions and success criteria: these are the most important feature of the lesson. 
Teachers and learners need to know where they are going in order to plan a route to get there. 

2 Plan language support: think about strategies to help learners overcome the language demands 
of the lesson so that language doesn't present a barrier to learning.

3 Plan starter activities: include a ‘hook’ or starter to engage learners using imaginative strategies. 
This should be an activity where all learners are active from the start of the lesson.

4 Plan main activities: during the lesson, try to: give clear instructions, with modelling and written 
support; coordinate logical and orderly transitions between activities; make sure that learning is 
active and all learners are engaged ; create opportunities for discussion around key concepts.

5 Plan assessment for learning and differentiation: use a wide range of Assessment for Learning 
techniques and adapt activities to a wide range of abilities. Address misconceptions at 
appropriate points and give meaningful oral and written feedback which learners can act on. 

6 Plan reflection and plenary: at the end of each activity and at the end of each lesson, try to: ask 
learners to reflect on what they have learnt compared to the beginning of the lesson; build on 
and extend this learning.

7 Plan homework: if  setting homework, it can be used to consolidate learning from the previous 
lesson or to prepare for the next lesson.

To help planning using this approach, a blank Lesson plan template is available to download from 
Cambridge GO (as part of this Teacher's Resource). There are also examples of completed lesson plans. 

For more guidance on setting up for success and planning, please explore the Professional Development 
pages of our website www.cambridge.org/education/PD  
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 Starter unit
Unit plan
Lesson Approximate 

number of 
learning hours

Outline of learning 
content

Learning 
objective

Resources

1  Hello! 1.5–2 Say hello and make new 
friends and name parts of 
the body.

1Lm.01 
1Ld.03 
1Sc.01 
1Rd.03

Learner’s Book Lesson 1
  Photocopiable 3

2  Colours 2.5–3 Talk about colours and 
learn how to mix colours.

1Sc.02 
1Ld.03 
1Sc.06

Learner’s Book Lesson 2
  Photocopiable 4

Digital classroom:
Activity – Colours

3  Numbers 
1–10

1.5–2 Count from 1–10 and use 
paper clips to measure.

1Ld.02 
1Sc.06 
1Uv.01

Learner’s Book Lesson 3
  Photocopiable 5

Digital classroom:
Activity – Numbers

4  The alphabet 1.5–2 Practise the letters of the 
alphabet.

1Ld.05 
1Sc.04 
1Rd.01 
1Wca.02

Learner’s Book Lesson 4
  Photocopiable 6

Digital classroom:
Activity – The alphabet
Progress quiz 1

BACKGROUND KNOWLEDGE

How to make salt dough
Salt dough is a wonderful product that is used to 
create crafts, sculptures and ornaments. It is a simple 
recipe and can be easily made using three basic 
ingredients and then placed in the oven to dry out.

Ingredients
1 cup of salt
2 cups of flour
¾ cup of water

Instructions:
• In a large bowl, mix salt and flour together.
• Gradually stir in water. Mix well until it forms a 

doughy consistency.
• Turn the dough onto the table and knead with 

your hands until smooth and combined.
• It is now ready for use.

Tips and ideas:
• If you are making ornaments or sculptures, 

place the salt dough creations into the oven 
at 180°C. The amount of time needed to bake 
depends on the size and thickness of the salt 
dough creations.

• Store your salt dough in an air tight container 
as it keeps well for a few days.

• You can paint the creations with acrylic paints 
and seal with varnish or polyurethane spray.

• Salt dough can also be air dried and is an 
alternative to oven drying.

• Involve the learners in making the salt dough 
as this encourages and promotes so many 
learning opportunities and it is fun.
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1  Hello!

TEACHING SKILLS FOCUS

The Cambridge Global English Stage 1 Starter unit 
features the alphabet and the numbers 1 to 10. It 
offers learners a chance to review some basic skills 
and refresh their familiarity with English after a 
long summer break. It also provides teachers with 
an opportunity to observe and informally assess 
their learners’ familiarity with letter names, shapes 
and sounds; with counting and numbers; and with 
colour names. Learners who demonstrate a lack of 

confidence in one or more of these areas, as well 
as learners who perform the activities with relative 
ease and confidence, will benefit from additional 
practice through the activities provided below 
and through the additional support and practice 
suggestions offered in the Differentiation ideas 
found in the Teacher’s Resource notes. There are 
also plenty of songs in this Starter Unit, which you 
may wish to use frequently along the course.

LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.02, 1Ld.03, 
1Ld.05

1Sc.01, 1Sc.04, 
1Sc.05 

1Rd.02, 1Rd.03 

1Uv.07

• Listening: Listen to a poem, listen 
to a song, listen and follow simple 
instructions.

• Speaking: Say hello, name parts of 
the body, greet and make friends, ask 
questions.

• Reading: Read a poem, read labels,  
read words.

• Language focus: introducing oneself, 
What’s that? Can I play? Let’s play

• Vocabulary: parts of the body, 
dinosaur, puppet, car, balloon, maths 
game

• Learners can introduce themselves.

• Learners can greet each other. 

• Learners can ask about objects. 

• Learners can read and recite a 
poem.

• Learners can act out a dialogue 
and talk about characters.

• Learners can ask and answer 
questions requesting and giving 
basic personal information.

• Learners can name parts of the 
body.

21st-century skills

Critical thinking: Discuss what makes a poem.

Creative thinking: Generate ideas around a topic; listen and respond physically to a poem.

Collaboration: Participate actively in shared projects.

Materials: Learner’s Book pages: 10–11;  
Photocopiable 3; objects or pictures to illustrate the vocabulary: dinosaur, car, puppet; drawing materials, 
scissors, blank cards, sticky tack, flashcards to illustrate parts of  the body: heads, shoulders, knees, toes, eyes, ears, 
mouth, nose
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Starter ideas
New friends (5 minutes)
• Ask a few learners: What’s your name? Elicit answers.

• Say: Welcome, X.

• Invite learners to circulate and ask classmates their 
names.

Getting started (5–10 minutes)
• Point at different things in the classroom and ask: 

What’s this?

 Differentiation ideas: Encourage more confident 
learners to point at objects they know the words for in 
English and say what they are.

 Assessment ideas: This initial activity will help you begin 
to have an idea of what learners know or remember.

• Open the Learner’s Book to page 10. Learners look 
at the picture and identify familiar objects.

• Point at some parts of the picture and ask: What is 
this? Elicit answers.

 Critical thinking opportunity: You may wish to ask 
learners to compare this classroom with theirs. What’s 
similar? What’s different?

Learner’s Book answers 
Learner’s own answers.

Main teaching ideas
1 Learn a ‘hello’ poem (10–15 minutes)

• Tell the class you are going to learn a poem. 
Play the audio twice so learners become 
familiar with the words.

• Play the poem again. Stop after each line, 
chant the line and encourage learners to repeat.

• Divide the class into two groups. Each group 
recites one side of the ‘conversation’, using 
choral reading and chanting.

Audioscript: Track a

See Learner’s Book page 10.

Audioscript: Track b

Boy A: Hi!

Boy B: Hello.

Boy A: What’s that?

Boy B: It’s a dinosaur.

Boy A: Cool! What’s that?

Boy B: It’s a car. Vroom!

Boy A: What’s that?

Boy B: It’s a puppet. Hello!

Boy A: Hello, puppet!

2 Listen, point and say (15–20 minutes)
• Use objects or pictures to introduce the 

vocabulary: dinosaur, car, puppet. Say: Look 
and listen. Hold up or point at each object, say 
the word. Learners repeat after you. Check for 
correct pronunciation.

• Tell the class you are going to listen to a 
conversation between two boys. Play the audio 
at least twice.

• Divide the class into pairs. Learners practise 
the dialogue.

• Give learners a copy of the puppet section 
from Photocopiable 3. They colour and cut 
out the finger puppets. Show how to cut 
the holes for the arms and stick two fingers 
through holes. Learners use them to do more 
conversation practice, changing partners.

 Differentiation ideas: You can encourage learners 
to use this Q & A exchange to find out the English 
word for things around them. If  there is a range of 
English proficiency level in the class, this would be a 
good opportunity for more advanced learners to use 
other words.

3 Listen, point and say (15–20 minutes)
• Use the pictures on Learner’s Book page 10 to 

introduce the vocabulary: maths game, balloon.

• Tell the class you are going to listen to a 
conversation between two girls. Play the audio 
at least twice. 

• Divide the class into pairs. Learners practise 
the dialogue. They can use the finger puppets 
to do the dialogues.

• Encourage learners to do the dialogues again, 
replacing the objects with ones from the 
previous activity, or other objects in the room 
they know the names of in English. Encourage 
learners to use this Q & A exchange to find out 
the English word for things around them.

a

b

c
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 Differentiation ideas: More confident learners 
make illustrated vocabulary cards for the new words 
in Activities 1 and 2 and post them on the word wall 
(see Unit 1, Lesson 5). 

Audioscript: Track c

Girl A: Hi. I’m Marta.

Girl B: I’m Lisa. What’s that?

Girl A: It’s a maths game.

Girl B: Can I play, too?

Girl A: Yes! Let’s play.

Girl C: Hi. I’m Farah.

Girl D: I’m Hana. What’s that?

Girl C: It’s a balloon.

Girl D: Can I play, too?

Girl C: Yes! Let’s play.

4 Head, shoulders, knees and toes  
(20 minutes)
• Create flashcards of the parts of the body 

mentioned in the song: head, shoulders, knees, toes, 
eyes, ears, mouth, nose. Show each flashcard slowly 
and ask learners to touch the corresponding 
part of their body, e.g. show the ‘knees’ card and 
learners touch their knees. Repeat each word at 
least twice and have volunteers repeat after you. 

• Put the flashcards up on the board in random 
order. Touch each card. Learners touch the 
corresponding part of their bodies and say  
the word. 

• Re-order the flashcards in the same order they 
appear in the song, with head, shoulders, knees, 
toes on one row, and eyes, ears, mouth, nose on 
another. 

• Play the first part of the audio. Demonstrate 
singing along and doing the actions.

• Tell learners that you are now going to sing 
together but slowly. Play the next part of 
the audio (the slow version of the song) and 
encourage learners to mime along. Repeat with 
the quicker version.

• Play the three verses at least twice and have 
learners sing and mime along.

• The last verse is more difficult as they have to 
sing it backwards. Play it at least twice and 
help learners sing along. You may wish to 

show the flashcards in the order of the song to 
help them. 

• Finally, play the whole song through and have 
learners sing and mime as a class.

Audioscript: Track d

Head, shoulders, knees and toes, knees and toes.
Head, shoulders, knees and toes, knees and toes.
Eyes and ears and a mouth and a nose.
Head, shoulders, knees and toes, knees and toes.

[spoken] Let’s sing it s-l-o-w-l-y.
[song is sung as if  in slow motion]
Head, shoulders, knees and toes, …

[spoken] Let’s sing it quickly!
[song is sung faster than the first time]
Head, shoulders, knees and toes, ….

[spoken] Let’s sing it backwards.
Toes, knees, shoulders, head, shoulders, head.
Toes, knees, shoulders, head, shoulders, head.
Nose and mouth and ears and eyes. 
Toes, knees, shoulders, head, shoulders, head.

5 Play ‘Simon Says!’ (20–25 minutes)
• Ask learners to find the poster of the body in 

the Picture dictionary (page 170). Revise the 
words for parts of the body.

• Focus on the picture on page 11 of the 
Learner’s Book. Explain that these children 
are playing a game called ‘Simon Says’. Ask 
if  anyone in the class knows how to play it. 
If  someone knows, you can ask the learner to 
help you explain the rules of the game. Use L1 
(the learner’s first language) if  necessary. 

• The commands in this game will be new to most 
learners, so you may wish to play the audio once 
and model each action as the class listens.

• Play the audio again and play the game as a 
class. There is a pause after each command, 
long enough to allow learners in the classroom 
to follow the instruction and do the action.

 Differentiation ideas: As learners grow more 
confident, you can play the game without the audio 
and ask volunteers to give the instructions.

d

e
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Audioscript: Track e

Leader: Simon says, stand up.

Simon says, stand on one leg.

Simon says, hop!

Stop! Oops, I didn’t say Simon says!

OK, Simon says, stop.

Simon says, put your hand up. 

Wave hello. Oops, I didn’t say Simon says! 

OK, Simon says, Wave hello.

Simon says, put your hand on your head. 

Simon says, put your hand on your knees.

Simon says, put your hand on your toes. 

Sit down. Oops, I didn’t say Simon says! 

OK, Simon says, Sit down.

Plenary ideas
Consolidation (10 minutes)
• Tell the class you are going to sing the song again 

but learners have to help you because you have 
forgotten the words.

• Touch your head, shoulders, knees and then toes 
while slowly singing the wrong words, e.g. Knees, 
ears, face and shoulders. Encourage the class to 
correct you and point at the correct body parts.

• Pretend to try again and get the order wrong. Learners 
correct you. Invite some to come to the front and 
‘teach’ you. Do this a few times until you ‘get it right’.

Homework ideas
• Ask learners to make a mini poster. They draw a 

picture of a monster or any other creature and label 
the body parts.

• Home–school link: Tell learners to teach the song to 
someone at home.

2  Science: Colours
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.02, 1Ld.03 
 

1Sc.06 

1Rd.03

1Ug.05

• Listening: Listen and follow instructions, 
listen and understand simple questions 
requesting personal information.

• Speaking: Ask and answer questions, talk 
about things in the classroom, talk about 
colours.

• Reading: Read instructions.

• Language focus: What colour is it?

• Vocabulary: colours: red, yellow, blue, 
green, purple, orange

• Learners can greet each other.

• Learners can ask short, 
simple questions.

• Learners can speak about 
the colours of different 
objects.

• Learners can do experiments 
and record the results.

21st-century skills

Critical thinking: Explain why things happened.

Creative thinking: Substitute words and lines to a song or poem.

Collaboration: Participate actively in group and whole-class activities.
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Materials: Learner’s Book pages: 12–13; Photocopiable 4;  
red, blue and green paper; scissors; paper clips or tape; 
name tags; drawing supplies, sheets of paper; red, blue 
and yellow non-toxic paint; paintbrushes; red and yellow 
salt dough; transparent plastic cups; water; A2 sheet of 
poster paper; paints in the seven colours of the rainbow 

Starter ideas
Hello! (5–10 minutes)
• Sing the Hello! song as a class (see Lesson 1).

Simon says (5–10 minutes)
• Play a few rounds of Simon Says (see Lesson 1).

Main teaching ideas
1 Sami has a blue hat (15–20 minutes)

• Point at objects in the room and ask: What 
colour is it? Blue? Red? Elicit answers. This will 
give you an idea of how familiar learners are 
with colours in English. 

• Ask the class to open the Learner’s Book at 
page 12 and look at the first picture. Point at 
the hats and ask: What’s this? Introduce hat.

• Point at the different hats and ask learners to 
say what colour they are.

• Tell the class that you are going to listen to the 
conversation. Play the first part of the audio once 
for learners to become familiar with the content.

• Play the first part of the audio again. Learners 
listen and point to Sami, Meg, and Liem.

• Play the song in the second part a few times. 
The words to this song introduce the possessive 
adjectives his and her. You can decide whether 
to make this a teaching point or just a gentle 
first exposure to possessive adjectives.

• Gradually, have learners sing along.

Audioscript: Track f

Sami: I have a blue hat.

Teacher: Meg has a red hat.

Meg: What colour is your hat, Liem?

Liem: It’s green.

Speaker: Sami wears his blue hat, blue hat, blue hat

Sami wears his blue hat all day long.

Meg wears her red hat, red hat, red hat

Meg wears her red hat all day long.

Liem wears his green hat, green hat, green hat

Liem wears his green hat all day long.

2 Make a paper hat (20–25 minutes)
• Tell the class that they are going to make their 

own red, green or blue hats, following the 
models in the pictures.

• Ask them to choose the hat they like most. Give 
them the materials needed for making their hat.

• Make a hat for yourself  to model the activity. 
Ask learners to follow the steps along with 
you. Help them to fold or cut the paper as 
necessary.

• When they have finished, encourage learners to 
walk around and ask each other What colour is 
your hat?

• Sing verses of the song, ‘Sami wears a blue 
hat’ substituting the names of learners in your 
class, as learners model their completed hats.

3 If you have a red hat … (10–15 minutes)
• Tell the class you are going to learn a new 

song. Ask learners to have their hats ready. 
This song is set to the same tune as ‘Sami 
wears his blue hat’ from the previous activity.

• Play the song once. Mime the actions with 
your hat.

• Play the song again and encourage learners to 
sing and mime along.

Audioscript: Track g

If you have a red hat, red hat, red hat

If  you have a red hat, put it on.

If  you have a green hat, green hat, green hat

If  you have a green hat, put it on.

If  you have a blue hat, blue hat, blue hat

If  you have a blue hat, put it on.

If  you have a red hat, green hat or blue hat

If  you have a new hat, stand up now.

If you have a red hat, red hat, red hat

If  you have a red hat, hop, hop, hop!

f

g

Original material © Cambridge University Press 2020. This material is not final and is subject to further changes prior to publication.

DRAFT



0  STARTER UNIT

25

We are working with Cambridge Assessment International Education towards endorsement of this title.We are working with Cambridge Assessment International Education towards endorsement of this title.

If  you have a blue hat, blue hat, blue hat

If  you have a blue hat, wave, wave, wave!

If  you have a green hat, green hat, green hat

If  you have a green hat, clap, clap, clap!

If  you have a red hat, green hat or blue hat

If  you have a new hat, dance, dance, dance!

If  you have a red hat, green hat or blue hat

If  you have a new hat, sit down now.

4 Colour words (10 minutes)
• Revise the colours red, blue, green by asking 

learners to: Point to something red/blue/green.

• Hold up an object and ask: What colour is it?

• Introduce yellow, orange and purple.

• Play a few rounds of I spy. Say: I spy with my 
little eye, something … yellow! Learners point 
to a yellow object in the classroom.

5 Mix blue and yellow (15–20 minutes)
• Give learners sheets of paper, blue and yellow 

paint and paintbrushes.

• Tell them you are going to make handprints 
with paint. They paint one hand in blue and 
make a handprint on the paper. Then they 
paint the other hand yellow and print it on the 
blue handprint. Ask: What colour can you see 
now? Elicit the answer: Green.

• Give learners a copy of Photocopiable 4 to 
record the result of the experiment. The words 
yellow and blue are written in the first two circles. 
Learners colour them accordingly, then record 
the results they observed when mixing the two 
paint colours by colouring in the final circle and 
writing the word: green. They will proceed in the 
same way for the next two experiments.

 Critical thinking opportunity: Divide the class into 
small groups. Give each group a plastic sandwich 
box or plate. Ask them to mix yellow and blue paint 
in different proportions. Encourage them to observe 
what happens. (They get different shades of green.) 
Ask them how they get darker shades of green. (By 
using more blue paint.) What happens when they 
use more yellow paint? (They get a lighter shade 
of green.)

6 Mix red and yellow (20–25 minutes)
• Bring enough red and yellow salt dough from 

home to give each learner a small ball of each 
colour.

• Alternatively, make the dough in the classroom 
with learners.  Salt dough is a useful product 
to create various crafts. You can find a simple 
recipe by visiting ‘Learning 4 Kids’ website, 
and searching for ‘how to make salt dough’.

• Ask learners to mix red and yellow dough 
together and see what colour they get.

 Critical thinking opportunity: Remind learners of 
what happened when they mixed different amounts 
of blue and yellow paint. Ask them to predict how 
they would get darker and lighter shades of orange. 
You may also wish to have them work in groups 
and repeat the experiment with red and yellow   
non-toxic paint.

7 Mix red and blue (15–20 minutes)
• Have learners work in small groups. Give 

groups red and blue paint, paintbrushes and 
three transparent plastic cups: two containing 
clean water and an empty one.

• Have them colour the water: one cup blue and 
the other red.

• Then ask them to mix the coloured water in 
the empty cup. What colour do they get?

 Critical thinking opportunity: Remind the class of 
the other colour experiments they did. Ask them if  
they could do the same here? How would they get 
darker and lighter shades of purple?

 Digital classroom: Use the activity ‘Colours’ to 
reinforce the vocabulary of colours. The i button 
will explain how to use the activity.

Plenary ideas
A class rainbow (15–20 minutes)
• Provide a large sheet of poster paper and help 

learners draw a big rainbow on it. Write ‘Our class 
rainbow’ at the top.

• Ask learners to colour the rainbow. They paint 
their hands in each colour in turn, and take turns  
to make their handprint in each colour band of  
the rainbow.
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3  Use of English: Numbers 1–10

Homework ideas
• Learners can make a rainbow with salt dough and 

colour it with the colours they have learnt.

• Home–school link: Ask learners to do the 
experiments at home with a parent/carer/sibling.

Materials: Learner’s Book pages: 14–15; Photocopiable 5;  
number cards 1–10; paper clips; objects for measuring 
(scissors, rulers, books); sheets of paper; plastic tokens 

Starter ideas
If you have a red hat (15 minutes)
• Sing ‘If  you have a red hat’ as a class (see Lesson 2). 

Then ask learners to count how many hats of the 
different colours there are in the class. This will help 

you to know how many learners have some previous 
knowledge of numbers in English.

Let’s do maths! (20 minutes)
• Draw groups of objects, e.g. six pens and eight 

chairs. Ask learners to decide if  groups are similar or 
different and in which group there are more objects.

• Give learners a copy of Photocopiable 5 and 
complete the activities.

LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.02 

1Sc.04

1Rd.03, 3Rd.02

1Wca.04

1Uv.01

• Listening: Listen and understand simple 
instructions.

• Speaking: Count 1–10, sing a song.

• Reading: Read instructions, read a song.

• Writing: Write simple phrases and numbers.

• Language focus: numbers 1–10

• Vocabulary: book, pencil, ruler, scissors

• Learners can follow 
instructions and conduct a 
survey.

• Learners can count 1–10.

• Learners can measure objects.

• Learners can record results.

• Learners can sing and mime  
a song.

21st-century skills

Critical thinking: Make predictions and estimations from given data.

Learning to learn: Complete a task as required.

Creative thinking: Participate in investigative, exploratory, open-ended tasks.
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Main teaching ideas
1 Ten fish (15–20 minutes)

• Introduce or revise the numbers 1–10. Show 
learners how to write numbers in the air with your 
finger. Stand with your back to them so they can 
copy your movements. Air-write a number and ask 
learners to tell you what number you have written.

• Use your finger to write a number on a learner’s 
back. Ask learners to tell you what number you 
have written. Learners then do this activity with 
a partner.

• Hand number cards 1–10 to learners. Tell learners 
to line up in numerical order. Point to the learners 
and their numbers as the class counts aloud.

• Open the Learner’s Book at page 14. Ask 
learners to get their stickers. They put a fish 
sticker in each box and count the fish.

• Ask the questions and elicit the answers. Have 
learners write the correct numbers in their books.

 Differentiation ideas: More confident learners may 
write the number and the word, e.g. 3 three.

Learner’s Book answers 
3 blue fish, 5 yellow fish, 2 green fish, 4 fish with stripes

2 Sing a counting song (10–15 minutes)
• Tell the class you are going to sing a counting 

song.

• Play the song at least twice for learners to 
become familiar with the words. Mime as you 
sing along to make the meaning clear.

 Possible mime:

 1, 2, 3, etc. (count with fingers)

 Once I caught a fish alive (pretend to catch  
a fish)

 Then I threw him back again. (pretend to throw 
back, put hands together, wave back and forth 
like a fish swimming away)

 Why did you let him go? (shrug shoulders)

 Because he bit my finger so. (pretend to bite finger)

 Which finger did it bite? (shrug shoulders)

 This little finger on my right. (wave little finger 
on right hand)

• Play the audio again and encourage learners to 
sing and mime along.

Audioscript: Track h

See Learner’s Book page 14.

3 How tall is the pencil? (5 minutes)
• Tell the class that they are going to learn to 

measure things. Explain measure if necessary. Ask 
them what their parents use at home to measure 
things. Elicit ideas and give the English equivalents.

• Tell learners you can use paper clips to measure 
a pencil. Focus on the picture and read the 
question. Elicit the answer from the class.

Learner’s Book answers 
6 paper clips

4 Measure some more! (10–15 minutes)
• Have learners work with a partner. Give each 

pair 12 paper clips.

• Learners look for objects to match the ones 
in the book, measure them and record their 
measurements. 

• Check as a class.

• You may wish to ask volunteers to measure 
other objects in the class.

Learner’s Book answers 
Learner’s own answers.

5 Stickers (10–15 minutes)
• Ask learners to put the following stickers in their 

Picture dictionary: book, pencil, ruler, scissors.

 Critical thinking opportunity: Engage learners in 
figuring out on which page of the Picture dictionary 
these stickers belong (the School page).

• Learners find the correct page and add the stickers.

• Spend some time on the page, inviting learners 
to say the names of other objects on the page 
they might know.

 Digital classroom: Use the activity ‘Numbers’ to 
reinforce numbers. The i button will explain how to 
use the activity.

Learner’s Book answers 
Picture dictionary page 169

h
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Plenary ideas
Bingo! (10 minutes)
• Draw an 8-box grid on the board. Give learners a 

sheet of paper and eight tokens each.

• Ask them to copy the grid. Learners write a number 
(1–10) in each of the eight boxes.

• Put number cards 1–10 in a box. Pick a number 
card and read the number. Any player who has 

that number on his/her bingo board puts a token 
on it.

• Show the number card so learners can confirm they 
have marked the correct number. The first player to 
get four tokens in a row wins.

Homework ideas
• Home–school link: Learners teach the fish song to 

their family.

4  The alphabet
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.03

1Sor.03 

1Rd.01 

1Wc.01

1Ug.01, 1Ug.02, 
1Us.03

• Listening: Listen to a song and a chant.

• Speaking: Practise the letters of the 
alphabet, sing and chant the letters in 
alphabetical order.

• Reading: Recognise, identify, sound and 
name the letters of the alphabet.

• Writing: Write letters, write your name.

• Language focus: the alphabet

• Vocabulary: words beginning with each 
letter of the alphabet

• Learners can listen to and 
understand a song and a 
chant.

• Learners can sing the 
alphabet song and can do 
the alphabet chant.

• Learners can write upper- 
and lower-case letters.

21st-century skills

Critical thinking: Respond to songs, rhymes and poems in a variety of ways.

Creative thinking: Distinguish between lower- and upper-case letters.

Learning to learn: Complete tasks in class as required.

Materials: Learner’s Book pages: 16–17; Photocopiable 6;  
letter cards with upper-case letters A–Z; letter cards with 
lower-case letters a–z; blank cards; drawing supplies; 
sticky tack; optional materials: poster paper, trays of 
sand/salt, clay/modelling dough, lined paper

Starter ideas
Big and little letters (5 minutes)
• Point out to learners that each letter can be written 

in two ways: as a big (capital/upper-case) letter or 
as a little (lower-case) letter.

• Divide the class in half. Give group A letter cards 
A–J. Give group B letter cards a–j. Learners find 
the person with the letter that matches their own.
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Main teaching ideas
1 The alphabet song (15–20 minutes)

• Tell the class that you are going to sing the 
alphabet song.

• Play the song as you point to each letter of the 
alphabet.

• Ask the learners to join in, chant several times 
and have learners point to the letters in their 
books.

• Hand upper-case letter cards A–G to seven 
learners in scrambled order. Ask learners to 
line themselves up in the correct alphabetical 
order, left to right. 

• Point to the learners as the class chants or 
sings the first line of the alphabet song, 
confirming that they are in correct order. 
Repeat with lower-case letter cards a–g.

• When learners have mastered this, hand letter 
cards A–P (then a–p) to 16 learners. Finally, 
hand letters Q–Z (then q–z) to 10 more learners.

• If  you do not have 26 or more learners in your 
class, spread the letter cards in scrambled order 
on the floor. Pick up A and a, and place as the 
first cards in a new line. Invite learners one at a 
time to choose and place the next correct letter 
cards in the line.

• Give learners a copy of Photocopiable 6 and 
help learners to complete the activity.

Audioscript: Track i

A  B  C  D  E  F  G

H  I  J  K  L  M  N  O  P

Q  R  S  T  U  V

W  X  Y  Z

Now I know my ABC, next time won’t you sing 
with me?

2 An alphabet chant (15 minutes)
• Play the audio and point to each letter of the 

alphabet and the matching picture word on 
pages 16–17 of the Learner’s Book.

• Play the chant several times and have learners 
point to the letters and words in their books as 
they chant along.

• Point to the apple and the word printed 
below it. Ask: What is the first letter in apple? 
What sound does the letter a make in apple? 
What other words on this page do you know? 
What is the first letter in (fish)? What sound 
does the letter (f) make in (fish)?

• From this point on, include the alphabet 
song and/or alphabet chant in your warm-
up routine for English class. Say: (d) is for 
(duck). Point to the letter (Dd).

• Learners can make illustrated word cards  
using key words from the alphabet chart,  
and post them on the classroom word wall  
(see Unit 1, Lesson 5).

Audioscript: Track j

A is for apple: /a/, /a/, apple,
B is for book: /b/, /b/, book,
C is for cat: /c/, /c/, cat,
D is for duck: /d/, /d/, duck,
E is for egg: /e/, /e/, egg,
F is for fish: /f/, /f/, fish,
G is for guitar: /g/, /g/, guitar,
H is for hand: /h/, /h/, hand,
I is for insect: /i/, /i/, insect,
J is for jacket: /j/, /j/, jacket,
K is for kite: /k/, /k/, kite,
L is for leaf: /l/, /l/, leaf,
M is for mouth: /m/, /m/, mouth,
N is for nine: /n/, /n/, nine,
O is for octopus: /o/, /o/, octopus,
P is for pencil: /p/, /p/, pencil,
Q is for quilt: /q/, /q/, quilt,
R is for rain: /r/, /r/, rain,
S is for sun: /s/, /s/, sun,
T is for table: /t/, /t/, table,
U is for umbrella: /u/, /u/, umbrella,
V is for violin: /v/, /v/, violin,
W is for window: /w/, /w/, window,
X is in box: /x/, /x/, box,
Y is for yellow: /y/, /y/, yellow,
Z is for zoo: /z/, /z/, zoo.

i

j
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3 Letter writing (15 minutes)
• Use some or all of the following activities to 

practise letter writing.

• Air writing: Show learners how to write letters 
in the air with your hand. Stand with your back 
to them so they can copy your movements.

• Finger spelling: Form the shape of letters with 
your fingers and hands. Try making them with 
your whole body! Learners can also work in 
pairs to form letters.

• Poster writing: Write a single letter, e.g. B 
or Bb on poster paper using a thick black 
marker. Tell learners to trace over the letters 
repeatedly using different coloured markers  
or crayons.

• Tactile writing: Learners write letters in trays 
of sand or salt, using their finger.

• Letter sculpting: Learners roll clay or play dough 
into ‘snakes’, then form letters with them.

• Handwriting sheets: Learners trace and copy 
letters on standard lined paper.

 Digital classroom: Use the activity ‘The alphabet’ 
to reinforce the names of the letters of the alphabet. 
The i button will explain how to use the activity.

Plenary ideas
Consolidation (15 minutes)
• Do an alphabet dance. Give each learner a letter 

card A–Z. Play the audio for the alphabet song, and 
ask the class to dance and move around. When the 
music stops, learners line up in alphabetic order as 
quickly as they can. Ask two learners (A and B, or 
A and Z) to check whether everyone is in the right 
order, and re-order them if  needed.

Homework ideas
• Home–school link: Learners teach the alphabet song 

to their family.
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 1  Welcome to school
Unit plan
Lesson Approximate 

number of 
learning hours

Outline of 
learning content

Learning 
objective

Resources

1  What do we 
do at school?

1.25–1.5 Say the names 
of things in the 
classroom.

1Lm.01 
1Ld.03 
1Sc.01 
1Rd.03

Learner’s Book Lesson 1.1
Workbook Lesson 1.1
Digital Classroom:
Activity – What’s at school?

2  In the 
classroom

1–1.5 Name colours. 1Sc.01 
1Ld.03 
1Wc.01

Learner’s Book Lesson 1.2
Workbook Lesson 1.2
Digital Classroom:
Slideshow – What do you see?
Activity – What do you see?

3  Children 
around the 
world

1.5–2 Talk and write 
about what we 
do in school.

1Lm.01 
1Sc.06 
1Wc.01

Learner’s Book Lesson 1.3
Workbook Lesson 1.3
Digital Classroom:
Activity – Going to school
Video – Hello teacher!
Activity – Hello teacher!

4  This is my 
friend

1.5–2 Interview and 
introduce 
a friend.

1Ld.03 
1Sor.02 
1Us.03 
1Wc.01

Learner’s Book Lesson 1.4
Workbook Lesson 1.4

  Photocopiable 7
Digital Classroom:
Grammar presentation – He or she?

5  The alphabet 1.25–1.5 Read and write 
letters of the 
alphabet.

1Wca.01 
1Wca.03 
1Rd.01

Learner’s Book Lesson 1.5
Workbook Lesson 1.5
Digital Classroom:
Activity – Missing letters

6  What do you 
see?

1–1.5 Read and talk 
about a poem.

1Rd.03 
1Rd.04 
1Wc.01

Learner’s Book Lesson 1.6
Workbook Lesson 1.6
Digital Classroom:
Slideshow – What do you see?
Activity – What do you see?
Activity – What do you see in the park?

7  Project 
challenge

1–1.5 Create a project. 1Ld.02 
1Sc.06 
1Wca.04

Learner’s Book Lesson 1.7
Workbook Lesson 1.7

  Photocopiable 8
End of Unit 1 Quiz

Cross-unit resources
  Unit 1 Audioscripts
  Unit 1 End-of unit test
  Unit 1 Progress report
  Unit 1 Wordlist
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BACKGROUND KNOWLEDGE

Schools around the world
Invite learners to think about what it would be like 
to attend a school in another country, and how it 
might be different.
One of the differences might be the way children 
travel to school. In some regions, children have 
to travel by boat, such as in parts of Guatemala, 
the Philippines and Peru. Sometimes even a boat 
isn’t an option for crossing the water to get to 
school; on some of the more remote islands of 
Scotland, local ferries don’t run during the winter, 
and so schoolchildren must make the short trip 
by aeroplane. For children living in areas that 
experience a lot of snow, such as parts of Canada, 
travelling to school by snowmobile might not be 
unusual. Even walking to school may be quite 
different elsewhere in the world – for example, in 
rural Tanzania, some children’s journey to school 
on foot might take an hour or more.

Classrooms may look rather different in other parts 
of the world. In Spain, a typical classroom might have 
about 25 learners in it, whereas in China it’s more 
likely to be nearly 50. Countries such as Denmark 
and Finland try to get children out of the school 
buildings and into the outdoors as much as possible. 
In parts of Afghanistan, lessons have to take place in 
tents, because no buildings or facilities are available. 
In most western European countries, it is 
compulsory for children to remain in education 
until they are at least 16. In some regions, children 
as young as 10 are legally able to leave school, 
such as in Bangladesh and Pakistan. And in 
some parts of the world, such as Oman, school 
attendance isn’t mandatory at all. 
You may wish to show learners photographs of 
classrooms in different countries around the world. 
For example, visit ‘The Guardian’ website and 
search for an article titled ‘Schools around the 
world – in pictures’.

TEACHING SKILLS FOCUS

Language awareness
Why do learners use L1 in an English class?
It is natural for learners to instinctively reach for 
their L1 (first language) when they are learning new 
things. Many English language teachers choose to 
‘ban’ L1 in the classroom because they don’t want 
it to take over, and also because of the substantial 
benefits of maintaining an environment in which 
only English is spoken. 
The following are some of the typical reasons 
why learners continue to use L1 in their English 
language learners: 
•  They’re afraid to experiment with the L2 (the 

new language being learnt). Fear of failure is 
very common, and some learners can be very 
unwilling to put themselves in a position where 
they might make mistakes.

•  They are using L1 to perform comprehension 
checks. In this scenario, they may have 
understood most of the lesson or task, but want 

the reassurance of having it confirmed in L1. 
Learners may direct these questions to you, or 
to their peers. 

•  They are lost, do not understand you, and are 
not able to follow along with the lesson. This 
is a situation in which you may need to allow 
younger learners to talk to you in L1, so you can 
help them to make connections between what 
they know in L1 and what they need to do in L2. 

Advantages of L1
There is usually no need to ban L1 entirely in English 
language classes. Sometimes, a particular English 
word or phrase might require a lengthy explanation 
in English. If the meaning can be made clear quickly 
and accurately by providing the equivalent in L1, 
this might be a better use of class time. 
L1 can be used effectively to check that learners 
have understood a particular learning point or idea, 
or a set of instructions. It is often better to allow
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CONTINUED

brief and focused use of L1, than to risk a 
misunderstood explanation in English.
The teacher can sometimes use the L1 to help 
learners provide sentences beyond their ability. 
Learners say a sentence in L1, which the teacher 
translates for future use and/or reference. This 
proves especially beneficial with incidental 
language. 

Your challenge
•  Consider carefully the scenarios in which you 

will allow some use of L1 in class, and share with 
learners the ‘rules’ about when it is OK to break 
out of English.

•  Think about how comparisons between L1 
and English might help to develop learners’ 
language acquisition.

•  Some phrases in English need an understanding 
not only of the vocabulary, but of appropriacy – 
i.e. whether it is OK to use a particular phrase 
in certain contexts (e.g. formal or informal 
settings). When you come across instances like 
this, you could ask learners to share similar 
examples in their L1. 

•  Look out for English idioms that can be 
humorous when directly translated into another 
language. These offer a nice opportunity to 
allow learners to have fun with English, and 
share some of their own hard-to-translate idioms.

1.1  Think about it: What do we do at school?
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Lm.01, 1Ld.03, 
1Ld.05

1Sc.01, 1Sc.02, 
1Sc.04, 1Sc.06

 
 
1Rd.02, 1Rd.03 

1Ug.05, 1Uv.07

• Listening: Listen to a poem, listen to a 
dialogue, listen for detail.

• Speaking: Speak about classroom 
objects, practise theme vocabulary, 
have a conversation with a friend, give 
information about themselves.

• Reading: Recite and read a poem, read 
labels, read words.

• Language focus: singular and plural 
nouns (chair, chairs)

• Vocabulary: table, computer, 
whiteboard, chairs, crayons, books

• Learners can talk about 
classroom objects. 

• Learners can talk about things 
they do at school.

• Learners can act out a 
dialogue and talk about 
characters.

• Learners can ask and answer 
questions requesting and giving 
basic personal information.

• Learners can read and recite a 
poem.

21st-century skills

Critical thinking: Discuss what makes a poem.

Creative thinking: Generate ideas around a topic.

Collaboration: Participate actively in shared projects.
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Materials: Learner’s Book pages: 18–19; Workbook 
page: 11; sheets of paper; drawing supplies; a set of 
word labels for vocabulary items (table, computer, 
whiteboard, chair, crayon, book); sticky tack; an example 
of a story and an example of a poem for comparison, 
stickers for Unit 1

Starter ideas
New friends (5 minutes)
• Ask a few learners: What’s your name? Elicit answers.

• Say: Welcome, X.

• Invite learners to circulate and ask classmates their 
names.

Getting started (5 minutes)
• What do we do at school? Talk about things you 

did at school when you were a child, e.g. draw, 
read books, work with friends. Show photos 
if  appropriate. This will help activate learners’ 
background knowledge.

• Ask learners about the things they do at school. 
Ask: Are they the same things? How are they 
different? Supply additional vocabulary if  necessary.

• Learners look at the picture on page 18 of the 
Learner’s Book and identify familiar objects.

• Focus on the children in the picture and ask: 
What do they do at school? Elicit ideas. Write key 
vocabulary on the board for future reference.

 Critical thinking opportunity: You may wish to ask 
learners to compare this classroom with theirs. Ask: 
What’s similar? What’s different?

Learner’s Book answers 
Learner’s own answers.

Main teaching ideas

1 Making friends (10–15 minutes)
• Look at page 18 of the Learner’s Book. 

Tell the learners they will be listening to a 
conversation between two girls.

• Ask: How old do you think the girls might be? 
Learners guess, based on the picture. Then tell 
learners: Let’s listen and find out.

• Play the audio. Ask: So, how old are they? Elicit 
answers.

• Play the audio again. Pause and have learners 
repeat each line.

• Divide the class into two groups. Play the audio 
again. Group A repeats Maria’s lines. Group B 
repeats Anna’s lines. Switch roles and repeat.

• Learners role-play the dialogue in pairs.

• Lead a chain conversation. Learner A: 
I’m (Tohid). I’m (six). What’s your name? 
Learner B: My name is (Amira). Learner A: 
How old are you? Learner B: I am (six).  
Class: Hello, (Amira)! Learner B: Hello!

Learner’s Book answers 
The children are six years old.

Audioscript: Track 1

Anna: Hi, I’m Anna. What’s your name?

Maria: My name is Maria. How old are you?

Anna: I’m six.

Maria: Me too!

Anna: I like your lunchbox.

Maria: Thank you!

2 Listen, point and say (15 minutes)
• Use the pictures on page 19 of the Learner’s 

Book to introduce the vocabulary. Say: Look 
and listen. Point at each picture, and say the 
word. Learners repeat after you.

• Attach word labels to the equivalent classroom 
items. Then point to each object and ask: 
What’s this? Check for correct pronunciation.

 Differentiation ideas: More confident learners can 
make illustrated vocabulary cards for the new words 
and post them on the word wall (see Lesson 5). 
Remove the word labels from the objects and ask 
less confident learners to choose one, say the word 
and put it back in place. Less confident learners can 
draw the pictures in their notebooks and write the 
words next to them. They can build a vocabulary 
section in their notebooks.

01

02
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Audioscript: Track 2

Speaker: A table. This is a table. 

A computer. This is a computer. 

A whiteboard. Look at the whiteboard.

Chairs. Two chairs. 

Crayons. 1 … 2 … 3 … 4 … 5. 5 crayons! 

Books. Three books. 

3 Look at the classroom (10 minutes)
• Focus on the small pictures and say: Find the 

teacher. Learners find the teacher in the big 
picture and repeat the word teacher.

• Repeat for the other words.

• Ask the learners to find a few additional 
objects in the picture: a yellow pencil, a black 
crayon, a purple book, a yellow chair, a green 
ruler, etc.

• In pairs, learners challenge each other to find 
more objects.

4 Read and listen (15 minutes)
• Ask the class if  they have ever read a poem. 

If  they have, encourage them to recite it. Tell 
them they are going to read and listen to 
a poem.

 Critical thinking opportunity: Ask learners to 
discuss what makes a poem. Elicit ideas, e.g. it has 
rhyme, it is written in verses. Encourage the class to 
give examples of poems they know or like. 

• Point to the poem. Say: Read and listen. 
Play the audio a few times. Ask: What does 
the poem tell us? Elicit ideas and help with 
vocabulary.

• Tell the class to get their stickers for Unit 1. 
There will be one corresponding sticker for 
each dotted area. The sticker has the image of 
the word. Tell the class to listen and stick each 
corresponding sticker image onto the correct 
word in the poem.

 Learning to learn: Invite learners to navigate the 
Learner’s Book. They look at the section where the 
stickers are, at the Picture dictionary pages, titles, 
etc. Discuss with them what information they can 
find in each section of the book. You may ask, 
e.g. Where can I find names of animals / stickers for 

classroom objects, etc. This will help them develop 
more independence as learners. 

• Play the poem again a few times. When 
learners have finished, check their answers as  
a class.

 Critical thinking opportunity: Ask learners to listen 
and read the poem again. Ask them to find the two 
words that rhyme: school and rules. (If  appropriate, 
elicit that these words do not rhyme perfectly.) Ask 
learners about the differences between poems and 
stories. Show them a story and a poem to compare, 
e.g. poems are written in verses that may rhyme or 
not, and each verse goes on a different line. A story 
is written as continuous text and does not rhyme.

 Assessment ideas: Circulate, observing learners 
while they are working. Focus on how they handle 
the stickers (fine motor skills) and how easily they 
do the task. Make notes to remind yourself  of 
remedial actions for future classes if  necessary.

 Digital Classroom: Use the activity ‘What’s at 
school?’ to reinforce the vocabulary learnt so far. 
The i button will explain how to use the activity.

Audioscript: Track 3

See Learner’s Book page 19.

Workbook

Learners do Activities 1 and 2 on page 11.

Workbook answers 
Activity 1
a 2 rulers 
b 4 pencils 
c 3 books 
d 2 boys 
e 4 girls

Activity 2
Learners’ own answers.

Plenary ideas
Consolidation (10 minutes)
Write ‘Things in our classroom’ on a large piece of 
paper or the board. Ask: What’s in our classroom? Write 
words the learners say on the chart.
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Homework ideas
• Ask learners to find out what their parents/carers 

did at school when they were small, and the objects 

they had in class. They draw a picture and write a 
sentence. Have a class display of the drawings.

• Home–school link: Tell learners to teach the poem 
to parents/carers/siblings.

1.2  Let’s explore: In the classroom
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.03 
 

1Sc.01 
 

1Rd.03

1Wc.01 

1Uv.01, 1Ug.04, 
1Uv.01

• Listening: Listen and follow instructions, 
listen and understand simple questions 
requesting personal information.

• Speaking: Practise vocabulary, talk about 
things in the classroom, talk about favourite 
colours.

• Reading: Read instructions.

• Writing: Write a poem, write simple phrases 
to give personal information.

• Language focus: What’s your favourite colour?

• Vocabulary: colours: red, yellow, blue, green, 
purple, orange, black, white, brown, pink

• Learners can give basic 
information about 
themselves using simple 
words and phrases.

• Learners can understand 
short, simple questions 
which ask for simple 
information.

• Learners can write simple 
phrases to give personal 
information.

• Learners can write a short 
poem using a model.

21st-century skills

Critical thinking: Sort by key features, compare different types of information.

Learning to learn: Complete tasks in class as required.

Collaboration: Participate actively in group and whole activities.

Materials: Learner’s Book pages: 20–21; Workbook 
pages: 12–13; objects in a range of colours; crayons or 
markers in ten colours: red, yellow, blue, green, purple, 
orange, black, white, brown, pink; A4 sheets of paper

Starter ideas
Guessing game (5 minutes)
• Play a guessing game to revise classroom objects. 

Divide the class into two groups. Begin to draw 
a picture on the board, e.g. a computer, and ask: 
What’s this? The first group that gives a correct 
answer in the fewest attempts gets a point.

Main teaching ideas
1 Read the colour words (10 minutes)

• Ask learners to sit in a circle, and place a 
collection of coloured objects in the middle. 
Say: Put your hand on something (red). 
Learners put their hands on the object.

• Ask the class to open the Learner’s Book at 
page 20. Ask learners to look at the images of 
the red ruler and the blue book. Learners point 
to each as they read the captions aloud. Say: 
Ask learners to look around their classroom. 
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Say: Name something that is (blue/red). Write 
learners’ contributions on the board.

• Focus on the list of colour words and ask the 
class to find an object of each colour. They 
point at it or hold it and say, e.g. a yellow book.

2 Listen for information (10–15 minutes)
• Point to the picture of the girl holding 

a clipboard. Say: This is Fatima. She is 
interviewing Ben. Fatima asks him two 
questions. Listen to Fatima. What questions 
does she ask?

• Play the first part of the interview at least twice 
and elicit the answer.

• Point to Ben’s name card and ask: What’s Ben’s 
favourite colour? Elicit the answer: Black.

Learner’s Book answers 
Fatima asks: What is your name? What is your 
favourite colour?

• Point to Lena’s name card and to the questions 
(What is her name? What is her favourite 
colour?). Say: Fatima interviews another friend. 
Listen and find the answers.

• Play the second part of the interview several 
times. Learners listen and write the answers on 
a piece of paper. Discuss the answers together.

Audioscript: Track 4

Fatima: What’s your name?

Ben: My name’s Ben.

Fatima: What’s your favourite colour?

Ben: Black.

Fatima: What’s your name?

Lena: My name is Lena.

Fatima: What’s your favourite colour?

Lena: Pink.

Learner’s Book answers 
Fatima’s friend’s name is Lena and her favourite 
colour is pink. This is different from Ben’s favourite 
colour.

3 Try this! (10–15 minutes)
• Give learners a piece of paper and ask them to 

draw their favourite colour.

• Then, they ask their partner: What’s your 
favourite colour? They draw the colour.

• They look at their favourite colours and decide 
if  they are the same or different.

 Critical thinking opportunity: Learners sort 
by key features, e.g. by colour. They compare 
different types of information, e.g. their partner’s 
information and theirs. 

• You may wish to ask learners to ask others in 
the class: What’s your favourite colour? and get 
together with learners whose favourite colour 
is the same.

 Digital Classroom: Use the slideshow and 
accompanying activity sheet ‘What do you see?’ to 
reinforce the vocabulary used in the lesson. The i button 
will explain how to use the slideshow and activity.

4 Classroom treasure hunt (10 minutes)
• Point to the boy in the picture. Ask: What’s his 

name? Elicit the name: Matteo.

• Say: Matteo is doing a classroom treasure hunt. 
Look at the picture. Which thing is not in his 
classroom?

• A classroom treasure hunt checklist is provided 
in the Workbook (page 12). Learners read and 
search for each item and circle Yes or No.

• Play the audio several times to help learners 
discover the answers. Check as a class.

• When they have finished, they do a treasure 
hunt in their own classroom.

 Critical thinking opportunity: Explain that you can 
use a table or a chart to organise information. Ask: 
How many columns and rows are there in this chart? 
What other types of information could you organise 
in this way?

Audioscript: Track 5

Matteo: In my classroom, there are tables and 
chairs.

There are lots of books and 2 computers.

There’s also a whiteboard.

What do you have in your class?

04
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Workbook

Learners do Activity 1 on page 12.

Workbook answers

Activity 1
Learner’s own answers.

5 School poem (15 minutes)
• Read the poem ‘Hello school’ from Lesson 1 as 

a class.

• Learners work in small groups and write their 
own class poem. They will base the poem 
on the model on page 21 of the Learner’s 
Book and on the poem in Lesson 1 but using 
different objects from the classroom. Can 
learners find a way to include colours? You 
may wish to ask them to illustrate their poem.

• When they have finished, they read their poem 
to the class.

1.3  Global awareness: Children around the world
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.01 

1Sc.02

1Rd.03, 3Rd.02

1Wca.02, 1Wca.05 

1Ug.04

Listening: Listen and understand the main points 
of a short talk.

Speaking: Compare and contrast, practise vocabulary.

Reading: Read for information.

Writing: Use upper- and lower-case letters, write 
simple phrases.

Language focus: simple present, subject pronouns

Vocabulary: read, use computers, write, do maths, 
sing, draw

Learners can follow 
instructions and conduct  
a survey.

Learners can talk about what 
children do at school and 
how children travel to school.

Learners can write simple 
phrases to give personal 
and factual information.

Learners can sort and 
classify information.

21st-century skills

Critical thinking: Chart and analyse data, compare and contrast.

Learning to learn: Complete a task as required, search for information on a specific topic.

Social responsibilities: Understand and describe own and others’ cultures.

Learner’s Book answers 
Learners write their own class poem.

Workbook

Learners do Activity 2 on page 13.

Workbook answers 

Activity 2
Learner’s own answers.

Plenary ideas
Reflection (5 minutes)
• As a class, invite learners to reflect which activities 

were the most difficult and which the easiest.

Homework ideas
• Home–school link: Ask learners to do a treasure 

hunt at home with parents/carers/siblings.
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Materials: Learner’s Book pages: 22–23; Workbook 
pages: 14–15; vocabulary cards for: read, do maths, write, 
use computers, draw, sing, walk, bus, car, bicycle, boat; 
strips of paper with the names of all the learners in the 
class, world map or globe, sticky notes, drawing supplies, 
stickers for Unit 1

Starter ideas
Let’s do maths! (5 minutes)
• Write on the board: 2 + 1 =. Say: Let’s do maths. 

Two add one is … Learners raise hands to answer.

• Ask a volunteer to write the answer on the board. 
The class repeat: Two add one is three.

• Draw groups of objects, e.g. six pens and eight 
chairs. Ask learners to decide if  groups are similar 
or different, and in which group there are more 
objects.

• Do more sums to practise saying numbers one  
to ten.

Introducing new vocabulary (10 minutes)
• Introduce the words read, use computers, write, do 

maths, sing, draw using the vocabulary cards. Say 
the word and mime the action. Learners repeat.

• Point to yourself  and say: I (read) at school. And 
you? Gesture to include the whole class as you say: 
We. Then say: We (read) at school. Learners repeat.

Main teaching ideas
1 Before you read (10 minutes)

• Ask the class to open the Learner’s Book at 
page 22. Tell learners to look at the photos. 
Ask: What do the children do at school? Elicit 
answers.

• Ask the class if  they do the same things. What 
other things do they do? Supply additional 
vocabulary if  necessary.

• Point to each photo on page 22. Say: This 
(girl’s/boy’s) name is (Amira/Marat/Zak). 
What does (Amira/Marat/Zak) do at school? 
Learners answer.

• Play the audio. Point to the pictures in turn. 
Play the audio again, pausing to allow learners 
to repeat each line. Learners follow the words 
in their book.

• Ask learners to read the lines individually or 
in pairs.

CROSS-CURRICULAR LINKS

Social Studies: Refer to the Background knowledge 
section at the beginning of the unit. Discuss with 
learners what children learn in schools around the 
world. Almost every child around the world will 
learn to read and write in their native language – 
and many schools will teach children more than 
one language. What language(s) do your learners 
use in class / at home / in the community?

Learner’s Book answers 
Amira uses computers at school. 
Marat reads at school. 
Zak does maths at school.

Audioscript: Track 6

See Learner’s Book page 22.

Writing tip
Ask learners to look at the words in the sentences above 
each picture, and ask why they think some words are 
written in a different way, e.g. Amira, computer, Marat.

Read the Writing tip aloud. Explain ‘capital letters’. 
Hand each learner a strip of paper with their name on 
it. Ask: What capital letter does your name begin with?

2 What do you do at school? (15 minutes)
• Point to each of the six vocabulary pictures at 

the bottom of Learner’s Book page 22. Ask: 
What do you do at school? Learners respond 
using these vocabulary words.

• Direct their attention to the writing activity. 
Model an answer with one of the learners.

• Ask individual learners to say the complete 
sentences to the class. Then they write their 
sentences.

 Learning to learn: Ask what words are hard for 
them to understand. Explain that they should 
always ask if  they are not sure about the meaning of 
a word. Teach: What does ___ mean?

 Assessment ideas: Circulate, observing how 
learners work. Pay special attention to fine motor 
skills, e.g. how they handle their pens/pencils.

 Digital Classroom: Use the video and 
accompanying activity sheet ‘Hello teacher!’ to show 
children doing activities at school. The i button will 
explain how to use the video and activity.
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Workbook

Learners do Activity 1 on page 14.

Workbook answers

Activity 1
Learner’s own answers.

3 How do children go to school?  
(15 minutes)
• Use the photos and the vocabulary cards to 

introduce the new vocabulary. Point to each 
photo, say the word (e.g. bicycle) and mime. 
Learners repeat the word and action.

• Ask: How do children go to school? Point to 
yourself  and say: I go by bicycle. Mime to make 
the meaning clear.

• Learners repeat and mime. Invite several 
learners to join you and pretend to ride a 
bicycle. Gesture to the group and say: We go by 
bicycle. Have the class repeat and mime. Repeat 
with the other four photos.

• Play the audio and point to the picture that 
goes with each sentence. Play the audio again, 
pausing to allow learners to repeat each line.

• Read the sentences out at random. Learners point 
to the matching picture and repeat the sentence.

 Critical thinking opportunity: Ask learners to look 
at the pictures and compare what children do in 
other countries with what they do themselves. How 
similar or different are they?

Audioscript: Track 7

See Learner’s Book page 23.

4 Stickers (10 minutes)
• Tell learners to get their stickers for Unit 

4: bicycle, boat, bus, car. Ask them to find 
on which page in the Picture dictionary the 
stickers belong. 

• Learners stick the stickers in the correct place 
on the Picture dictionary page.

 Digital Classroom: Use the activity ‘Going to 
school’ to reinforce vocabulary about travel. The i 
button will explain how to use the activity.
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Learner’s Book answers 
Picture dictionary page 175

5 Make a class chart (20 minutes)
• Draw attention to the chart on page 23 of 

the Learner’s Book. Read the chart title and 
the heading for the first row. Ask: How many 
children go to school by bus? Let’s count. Repeat 
these steps with the other rows.

• Draw a large version of the chart on the 
board, to complete as a class. Encourage oral 
practice of question and answer. Start a chain 
conversation: have one learner ask another: 
How do you go to school? The learner who 
answers can then write their answer on a sticky 
note and add it to the chart in the correct row. 
They then ask another learner the question 
How do you go to school?, and so on.

• Ask volunteers to record the results for the whole 
class on the board. Discuss the chart as a class. 
Ask: How many children go to school (by bus)? 
Do more children go to school by bus or by car?

 Differentiation ideas: More confident learners write 
their answers and the results in their notebooks. 
Circulate to help with spelling if  necessary.

Workbook

Learners do Activity 2 and the Challenge on page 15.

Workbook answers

Activity 2
1 5

2 3

3 1

4 2

5 Learner’s own answer.

Challenge
Learner’s own answers.

Plenary ideas
Consolidation (10 minutes)
• Read the captions under the photos on Learner’s 

Book page 22. Ask: Are any of the children from the 
country we are in? Are any from a nearby country? 
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What is the name of this country in English? Help 
learners locate the three countries on a map or 
globe. Trace the route from their country to each of 
the other countries.

Homework ideas
• Home–school link: Learners ask parents/carers 

how they go to work, and write a sentence in their 
notebooks.

1.4  Use of English: This is my friend
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.03

 
Sor.03

1Rd.02

1Wc.01 

1Ug.01, 1Ug.02, 
1Us.03

• Listening: Listen and understand 
questions.

• Speaking: Interview a friend, introduce 
your friend, spell your name.

• Reading: Read and match.

• Writing: Write your name, your partner’s 
name, and your favourite colours.

• Language focus: present simple 
possessive adjectives (my, your, his, 
her. This is my friend. His/Her name is 
… Can you spell your name, please?), 
information questions (What’s your 
favourite colour?)

• Vocabulary: colours

• Learners can listen and understand 
a limited range of short, simple 
questions which ask for simple 
information.

• Learners can take turns when 
speaking and interview each other.

• Learners can write short, simple 
phrases to give personal information.

• Learners can use personal subject 
and object pronouns to give 
personal information.

• Learners can use present simple forms 
to give basic personal information.

• Learners can sing a song.

21st-century skills

Critical thinking: Solve simple puzzles.

Creative thinking: Respond to songs, rhymes and poems in a variety of ways.

Learning to learn: Complete tasks in class as required, take notes about key information.

Materials: Learner’s Book pages: 24–25, Workbook pages: 16–17; Photocopiable 7; a collection of objects learners 
know the names of in English; drawing supplies; A4 sheets of paper or card

Common misconceptions

Misconception How to identify How to overcome

Confusing his and her Circle the word and ask, e.g. Is 
Michael a boy or a girl? Elicit the 
answer.

Say, for example, What word do we 
use for a boy? And for a girl? If the 
learners can’t remember, add (for 
example) Do we use her or his? Elicit 
the answer and ask the learners to 
provide additional examples.
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Starter ideas
I spy (5 minutes)
• Play a few rounds of I spy. Put a number of objects 

learners know the names of in English around the 
room. Incorporate both object names and colours, 
e.g. I spy … a pencil, or I spy … something blue. 
Learners point to an object that matches your 
description.

• Ask volunteers to take up your role.

Main teaching ideas
1 Interview your partner (10 minutes)

• Ask the class to look at page 24 of the 
Learner’s Book.

• Focus on the three questions in the speech 
bubbles and ask a few volunteers. Elicit 
the answers.

• Ask learners to work in pairs. They ask each 
other the questions and record their partner’s 
answers.

2 Introduce your friend to the class  
(10–15 minutes)
• Ask partners to stand up and introduce each 

other to the class, using the notes they have 
written.

Language detective
Draw attention to the Language detective question. 
Learners will use the word his if  their friend is a boy. If  
their friend is a girl, they will use the word her. They fill 
in the blanks with the correct word.

 Digital Classroom: Use the grammar presentation 
‘He or she?’ to teach and practise subject pronouns 
he and she, and possessive adjectives his and her. 
The i button will explain how to use the grammar 
presentation.

Learner’s Book answers 
Learner’s own answers.

Workbook

Learners do Activities 1 and 2 and the Challenge on 
pages 16–17.

Workbook answers

Activity 1
Learner’s own answers.

Activity 2
Lara, 7, blue 
Aron, 6, green

Challenge
Learner’s own answers.

3 Sing, move and point (15 minutes)
• Tell the class they are going to listen to a song, 

and play the audio once. Mime to make the 
meaning clear. Then ask the class to sing along.

• Play the audio a few times and have the class 
sing together, pointing at other learners (he/
she), themselves and at all the class.

• Play the karaoke version. Learners add a new 
verse to the song and call out learners in the 
class by name: There’s Tomas and Daniel / 
There’s Marta and Farah. Then conclude with 
a repeat of the last verse.

 Differentiation ideas: Ask more confident learners to 
write the new verse on the board for everyone to see.

Audioscript: Track 8

See Learner’s Book page 25.

4 Choose a name card (10–15 minutes)
• Read the name and favourite colour on each 

name card with the learners. Say: This is a girl. 
Her name begins with R. Her favourite colour is 
red. Can you find her?

• Ask learners to point to the matching name 
card. Invite a learner to describe another name 
card. Prompt as needed.

• Learners continue to play this game with a 
partner.

08
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5 Make a name card (20 minutes)
• Give learners a copy of Photocopiable 7.

• Ask learners to draw a picture of themselves. 
They write their name, age and favourite colour.

 Differentiation ideas: Less confident learners may 
use the cards in the book as a model for their card.

• Play a game with the class using the class name 
cards.

• Learners take turns choosing a card. They say 
something about the child, e.g. the favourite 
colour or the age. The class guesses who it is.

Plenary ideas
Consolidation (15 minutes)
• Learners choose a favourite fictional character and 

write a similar name card for them. They could omit 
the age or give them a fictional age between 1 and 10.

• They play the guessing game with their new cards.

Homework ideas
• Home–school link: Learners teach the new song to 

their family.

1.5  Letters and sounds: The alphabet
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.01

1Sc.04 

 
1Rd.01 

1Wca.01, 1Wca.03

 
1Ug.01, 1Ug.04

• Listening: Identify the letters of the alphabet.

• Speaking: Reproduce correctly a limited 
range of sounds in simple, familiar words 
and phrases.

• Reading: Recognise sounds and name the 
letters of the alphabet.

• Writing: Write letters and words. Spell 
simple words accurately.

• Language focus: spell names and words

• Vocabulary: letters of the alphabet, farmer, dog

• Learners can recognise 
simple words that are spelled 
out slowly and clearly.

• Learners can say the letters 
of the alphabet.

• Learners can spell simple words.

• Learners can recognise, 
identify, sound and name the 
letters of the alphabet.

• Learners can write letters and 
words correctly.

21st-century skills

Learning to learn: Participate in shared guided writing activities, show awareness of own progress in 
learning a subject.

Creative thinking: Respond to rhymes and songs in a variety of ways, write own song to reflect personal interest.

Collaboration: Participate actively in group and whole-class activities, such as games and songs.

Materials: Learner’s Book pages: 26–27, Workbook pages: 
18–19; large capital letter cards A–Z; blank cards; sticky 
tack; A4 sheets of paper; word cards: draw, read, write, sing 

Starter ideas
Alphabet names (5 minutes)
• Ask: Do you remember the letters of the alphabet? 

Elicit the alphabet from the class. Write the letters 
on the board as learners say them.

• Hold up a learner’s name card (from Lesson 4). 
Ask: Whose name is this? What’s the first 
letter of (learner’s) name? Repeat with several 
other names.
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Main teaching ideas
1 Alphabet poem (10 minutes)

• Ask the class to open the Learner’s Book at 
page 26. Point to the first row of alphabet 
letters in the poem. Say: Let’s listen! Play the 
audio. Learners point to the letters as they 
listen and chant along.

• Play the audio again. Chant the words and 
mime. Pause after each line for learners to 
repeat the letters, words and gestures.

• Hand the letter cards A to G to seven learners. 
They arrange themselves in alphabetical order. 
Let the class chant the letters. Repeat with 
letters H to N, O to T and U to Z.

• Place all the letters in order in a row, and 
then remove several letters. Learners chant 
the alphabet. When they come to a gap, they 
choose the right letter to place in the gap.

• Practise the poem until learners have memorised 
it. Then ask pairs or groups to recite it.

Audioscript: Track 9

See Learner’s Book page 26.

Workbook

Learners do Activities 1 and 2 on page 18.

Workbook answers 

Activity 1
C F

I K M

P S

W Z

Activity 2
Bb book, Cc computer, Ff four, Hh hand, Tt table, 
Ll lunchbox, Rr ruler, Pp pencil

2 Word wall (15 minutes)
• Point to the word wall on page 26 of the 

Learner’s Book. Ask: How many cards do you 
see under Aa? How many under Bb?

• Give each learner a blank card and ask them 
to write their name on it. Circulate and ask: 
What’s the first letter in your name?

• When name cards are completed, say: Look 
at the first letter in your name. Is it A? Let’s 
put names that begin with A on the word wall. 
Continue through the alphabet.

 Assessment ideas: Pay attention to how learners 
write their name, i.e. fine motor skills, order of 
letters, etc. as it might reveal problems such as poor 
eyesight or dyslexia.

 Digital Classroom: Use the activity ‘Missing letters’ 
to reinforce the names of the letters of the alphabet. 
The i button will explain how to use the activity.

Workbook

Learners do Activity 3 and the Challenge on page 19.

Workbook answers

Activity 3
Bb: boy, bus, book 
Cc: computer, car, clock

Challenge
Learner’s own answers.

3 Sing a spelling song (15 minutes)
• Draw attention to the juggling balls at the top 

of page 27 of the Learner’s Book. Point to the 
first ball. Ask: What’s this letter? (B). Say: 
Let’s write the letter B in the air. Learners copy 
your actions. Repeat with the remaining four 
balls.

• Give each learner five blank cards. Model 
writing each letter on your own set of cards 
and say: Write the letter (B).

• Point at the farmer and the dog in the picture. 
Teach the words. Explain that the letters B-I-
N-G-O spell Bingo, the name of the dog.

• Learners arrange their letter cards to spell 
BINGO. They practise saying and spelling the 
name aloud.

• Say: Let’s listen to Bingo’s song. Play the song 
and sing along, pointing to the letter cards.

• Explain that learners are to sing the song but 
clap once instead of saying B.

09
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• Explain that in the next verse you will clap for 
the first two letters, in the following verse you 
will clap for three letters, then four letters, then 
finally all five letters. Practise doing this.

• Sing the song from the beginning. Sing and 
clap along.

Audioscript: Track 10

Speaker: Bingo

There was a farmer had a dog 
And Bingo was its name-o. 
B-I-N-G-O! B-I-N-G-O! B-I-N-G-O! 
And Bingo was its name-o!

There was a farmer had a dog 
And Bingo was its name-o. 
[clap]-I-N-G-O! [clap]-I-N-G-O! [clap]-I-N-G-O! 
And Bingo was its name-o!

There was a farmer had a dog 
And Bingo was its name-o. 
[clap]-[clap]-N-G-O! ... 
And Bingo was its name-o!

There was a farmer had a dog 
And Bingo was its name-o. 
[clap]-[clap]-[clap]-G-O! ... 
And Bingo was its name-o!

There was a farmer had a dog 
And Bingo was its name-o. 
[clap]-[clap]-[clap]-[clap]-O! ... 
And Bingo was its name-o!

There was a farmer had a dog 
And Bingo was its name-o. 
[clap]-[clap]-[clap]-[clap]-[clap] ... 
And Bingo was its name-o!

4 Make a new song (15–20 minutes)
• Point to the picture of children reading. Ask: 

What do these children do at school?

• Point to the letters. Say: Yes, R-E-A-D spells 
read. Learners spell the word. Repeat with the 
next picture.

• Sing the words of the READ verse to the tune 
of Bingo. Sing again, pausing for learners to 
repeat.

• Show letter cards: R E A and D. Point at each 
letter as you spell.

• Learners mix up the four letter cards and try to 
put the letters in the right order again to spell 
READ.

• Follow the same steps with the SING verse. 
Using the letter cards for BINGO and READ, 
ask what other letter learners need to make 
the word SING, and then show the letter 
card for S.

• Ask the class to think of other things they do 
at school, e.g. play, write. Can they add a new 
verse to the song?

• Learners work in small groups or pairs and 
create a new verse with a verb of their choice. 
They form the word with their letter cards.

 Differentiation ideas: More confident learners can 
write their verse in full on an A4 sheet of paper and 
show it to the class while they sing. Less confident 
learners can write their verb on a card after forming 
it with their letter cards.

Workbook

Learners do Activity 4 on page 19.

Workbook answers

Activity 4
a I can see a table. 
b I can see a pencil. 
c I can see a car.

Plenary ideas
Consolidation (10 minutes)
• Display these word cards: draw, read, write, sing. 

Give learners spelling dictation, for example: D-R-
A-W. Can they identify the word they have written?

• Ask learners to look in Lesson 1–3 for more words 
to include on the word wall.

Homework ideas
• Home–school link: Learners play a spelling game 

with their parents/carers/siblings.
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Materials: Learner’s Book pages: 28–31; Workbook 
pages: 20–21; puppet or toy animal; blank cards; 
drawing supplies; sticky tack; A4 sheets of paper

Starter ideas
Hello! ideas (5 minutes)
• Use a puppet or toy animal to revise questions: 

Hello! What’s your name? How old are you? What’s 
your favourite colour?

• Play a few rounds of ‘Make a name card’ 
(see Lesson 4).

Reading tip (5 minutes)
• This previewing strategy is often called a ‘Picture 

walk’. Learners look at pictures or graphics and 
predict what they think happens in the story. When 

they read/listen to the story, they confirm or correct 
their predictions.

• Ask the class to open the Learner’s Book to page 
28. They look at the pictures. Ask: What does the 
girl see on her way to school?

Main teaching ideas
1 Listen and read (10–15 minutes)

 Critical thinking opportunity: Learners look at the 
text. Ask: Is this a song? Is it a poem? A story? Elicit 
the answer.

• Introduce the vocabulary. Point to the pictures 
on Learner’s Book pages 28–31 and ask 
What does the girl see? Introduce flowers, birds, 
sky, tree, grass, leaves, wall, lizard.

11

1.6  Read and respond: What do you see?
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Lm.01

 
1Sc.02 

1Rd.03, 1Rd.04 
 

1Wca.03, 1Wca.05

• Listening: Listen to and understand a  
story poem.

• Speaking: Talk about a poem, act out the 
poem, discuss values in the poem. 

• Reading: Begin to deduce the meaning of 
a limited range of simple, familiar words, 
with support, by linking them to pictures.

• Writing: Spell some simple high-frequency 
words accurately during guided writing 
activities, write a personal narrative.

• Language focus: present simple, 
information questions (What do you see …?)

• Vocabulary: flowers, birds, tree, grass, 
lizard, leaves, leaf, hear, see, left, right, up, 
down, around, curious, surprised, happy

• Learners can listen and 
understand what happens in 
a story poem.

• Learners can recite a story 
poem.

• Learners can read and talk 
about a story poem.

• Learners can write about the 
world around them.

• Learners can recognise 
different feelings in 
characters.

• Learners can write, with 
support, words and simple 
phrases.

21st-century skills

Collaboration: Give simple feedback and suggest simple ways to improve an idea.

Learning to learn: Look at pictures in sequence to follow a storyline.

Creative thinking: Substitute words and lines in a poem.

Values: Recognise feelings.
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• Revise colours. Ask: What colour are the 
leaves? What colour is the lizard?

• Play the audio. Point to the pictures in turn. Tell 
the learners to listen to the poem and follow in 
their books.

• Play the audio again, pausing to allow learners 
to repeat each line. Mime the situations to 
make the meaning of words clear: left, right, 
up, down, see, here, look for.

• Point at the pictures and ask questions to 
check comprehension, e.g. Where’s the lizard? 
How many birds are there? Where are the birds?

• Invite pairs of learners to read the verses 
aloud.

 Differentiation ideas: Invite more confident 
learners to recite the poem. Meanwhile the rest 
of the class mimes. Miming allows less confident 
learners to demonstrate understanding of the story 
by responding non-verbally.

 Digital Classroom: Use the slideshow ‘What do 
you see?’ plus the activity sheet ‘What do you see in 
the park?’ to reinforce vocabulary learnt so far and 
reading comprehension. The i button will explain 
how to use the slideshow, activity and image.

Audioscript: Track 11

See Learner’s Book pages 28–30.

2 Act it out! (10 minutes)
• Read the poem aloud. With the class, do the 

actions as you say them.

• Divide the class into two teams. They take 
turns, with one team reading the poem and the 
other team miming the actions.

• Play a round of Simon Says to practise the new 
vocabulary.

 Differentiation ideas: Give more confident learners 
drawing supplies and ask them to choose two words 
they like from this lesson. They make illustrated 
vocabulary cards for these words and add them to 
the word wall (see Lesson 5).

Workbook

Learners do Activities 1 and 2 on page 20.

Workbook answers 

Activity 1
Learners draw lines between the corresponding 
objects.

Activity 2
Learner’s own answers.

3 Values: It’s a wonderful world (10 minutes)
• Ask learners to look at the pictures and 

phrases that describe things the girl sees in the 
poem. Ask: How do you think the girl feels when 
she sees these things? Draw learners’ attention 
to the emoticons and elicit answers.

• Note that there are no correct answers to this. 
It is personal interpretation of how learners 
think the character feels.

• Personalise the experience. Ask the class: How do 
you feel when you see these things? Elicit answers. 
Supply additional vocabulary if necessary and 
write it on the board for future reference.

Learner’s Book answers 
Learner’s own answers.

4 What do you see on your way to school? 
(15–20 minutes)
• Read the text ‘On the way to school...’ and 

brainstorm with the class what they see on 
their way to school. Write them on the board 
where they can serve as a ‘word pool’ reference 
for the learners.

 Differentiation ideas: More confident learners can 
use the Picture dictionary to search for additional 
vocabulary related to things they see on their 
journey to school.

• Working individually, learners write their text. 
They substitute the blue words on Learner’s 
Book page 31 with their own choice of things 
they see and how they feel. Then they can 
share their work with a partner.
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 Assessment ideas: In pairs or groups of three, 
learners discuss their work. Invite them to use the 
‘Three stars and a wish’ mode of assessment: make 
three positive comments, three things they like 
about each other’s work and one thing they wish 
was different or could be improved. When learners 
get their work back, they make corrections based on 
the feedback and write the final version.

Workbook

Learners do Activity 3 on page 21.

Workbook answers

Activity 3
Learner’s own answers.

Plenary ideas
Consolidation (10 minutes)
• Ask learners to draw something in the world 

around them that makes them feel curious, happy 
or surprised. When they have finished, they share 
their pictures with the class.

Homework ideas
• Home–school link: Learners read the poem to their 

family. Encourage them to act it out with their 
parents/carers/siblings.

1.7  Project challenge
LEARNING PLAN

Learning objective Learning intentions Success criteria

1Ld.02

1Sc.06, 1Sor.02 
 

1Rd.03, 1Rd.04 

1Wca.02, 1Wca.03, 
1Wca.04

1Uv.07, 1Ug.05

• Listening: Listen and follow directions.

• Speaking: Present your project to the class, 
take turns when speaking with others in a 
limited range of short, basic exchanges.

• Reading: Read sentences to do a matching 
activity in the Workbook quiz.

• Writing: Form upper- and lower-case 
letters, write familiar words accurately.

• Language focus: Unit 1 review

• Learners can listen and follow 
instructions.

• Learners can do a 
comprehension quiz.

• Learners can prepare a project 
and present it to the class.

• Learners can make word 
cards / write a poem / make a 
colour book.

21st-century skills

Critical thinking: Recognise a problem, reflect on your learning.

Collaboration: Participate actively in group tasks, participate in shared projects, collaborate with others to 
ensure the task is completed successfully.

Communication: Share ideas with a peer before writing and speaking tasks.

Materials: Learner’s Book pages: 32–33; Workbook 
pages: 22–23; drawing supplies including brown and 
blue pencils/crayons

A Make word cards: 2–4 blank word cards for each 
learner, drawing supplies, old magazines (optional), 

scissors (optional), glue (optional), computer and 
printer (optional) 

B Write a poem: Photocopiable 8, drawing supplies
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C Make a colour book or slideshow: drawing supplies, 
sheets of paper, camera or smartphone (optional), 
computer and printer (optional)

Starter ideas
Language review (5 minutes)
• Play a guessing game to revise actions learnt in 

this unit. Mime an action, e.g. riding a bicycle, and 
encourage the class to say the words. Then, ask 
more confident learners to take up your role. You 
may wish to divide the class into two groups and 
turn the activity into a class competition.

• Play a game of Simon Says to review action words, 
colours, alphabet and classroom objects. Say, e.g. 
Simon says look around you / point to something blue 
/ beginning with A, etc.

Main teaching ideas

1 Introduce projects (60 minutes)
• Learners choose an end-of-unit project to work 

on. They look at the learner-made samples on 
pages 32–33 of the Learner’s Book and choose. 
Explain that they are going to work together to 
make the project. Move the children into groups 
depending on their choices. Provide materials.

 Assessment ideas: While learners are working, 
circulate, ask questions and assess their receptive 
and productive language skills. Take notes on their 
responses and feed them into your planning. If  
possible, leave the learner projects on display, then 
consider filing the projects, photos or scans of the 
work in learners’ portfolios. Write the date and 
names on the work.

A: Make word cards
• Read the instructions with the class and make 

sure learners understand what they have to do. 
Each learner will make two to four word cards.

• Encourage learners to look for words in the 
Learner’s Book and Workbook pages for this 
unit and/or in the Picture dictionary.

 Differentiation ideas: With less confident learners, 
review the vocabulary pictures in the unit and the 
School section in the Picture dictionary.

• If  learners have access to computers and a 
printer, they can write the clues in a Word 
document and insert clipart or copyright-free 
pictures from the Internet. Supervise groups so 
that they cannot access inappropriate content.

• Otherwise, provide drawing and writing 
supplies, old magazines to cut out pictures, etc.

• When they have finished, learners teach the 
words to the class.

 Assessment ideas: Groups evaluate whether their 
images are clear enough for everyone to understand.

B: Write a poem and draw a picture
• Read the instructions with the class and make 

sure learners understand what they have to do. 
Read and practise the poem together.

• Give each learner a copy of Photocopiable 8 
with the template for the poem and the word 
bank with a choice of words to substitute. 

• Ask: What do we do in school? Where can we find 
words? Ask them if they know more words. Direct 
them to the Picture dictionary to find more.

• When they have finished, give out drawing 
materials. Learners draw a picture to go with 
their poem.

• They read the poem to the class and show  
their pictures.

C: Make a colour book or slideshow
• Read the instructions. Ask: What colours can 

you choose? What things can you draw? Draw 
attention to the word labels around the room 
and the vocabulary they have learnt in the unit.

• Learners take photos or draw pictures of the 
things they have chosen. They write the words 
under each picture.

• When they have finished, they present their 
project to the class.

Plenary ideas
Project reflection (10 minutes)
• Ask learners to work in pairs. They read and 

answer the question: What is something new that 
you learnt from this project? 

Look what I can do! (15 minutes)
• Review the I can … statements on page 33 of 

the Learner’s Book. Learners demonstrate what 
they can do and colour the circles to show their 
confidence levels.

• Direct learners to page 10 of the Workbook. Ask 
them to colour in the stars to show what they have 
learnt to do.
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Workbook

Learners do the quiz and ‘Reflection’ on pages 22–23.

Workbook answers

Check your progress quiz
1 b 
2 a 
3 a 
4 Learners colour the table brown. 
5 Learners colour the chair blue. 
6 Learners write their own name.

Reflection
Learner’s own answers.

Teacher script – Check your progress quiz

Read the script aloud, slowly and clearly. Learners 
complete questions.

Teacher: Listen. Tick the correct pictures. 

1 I see 2 computers. [pause and repeat]

2 We read at school. [pause and repeat]

3  This is my friend. She is a girl. Her name is 
Tina. [pause and repeat]

Listen and colour. 

4  This is a brown table. Colour the table brown. 
[pause and repeat]

5  This is a blue chair. Colour the chair blue. 
[pause and repeat]

6 Write your name.

 Assessment ideas: Review the learners’ work on the 
quiz, noting areas where they demonstrate strength, 
and areas where they need additional instruction 
and practice. Use this information to customise your 
teaching as you continue to Unit 2.

Homework ideas
• Home–school link: Learners can show the project to 

their family and explain what they have done.
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